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ABSTRACT
Purpose of the Study
The purposes of this study were (i) to determine selected 
demographic characteristics of master degree graduates, who majored in 
school administration, and who graduated from the Graduate Division 
of Education since the 1971 Spring Commencement through the ll97t> Spring 
Commencement; (2) to ascertain the extent to which these graduates 
perceived the courses of instruction in their academic preparation 
relevant to subsequent educational administrative functions; and 
(3) to determine additional courses of instruction, not in the present 
curriculum, that these selected graduates perceived would be profes­
sionally relevant to current educational administrative functions.
Procedures
An extensive review of related literature preceded both the formu­
lation of the prospectus and the instrument used in the collection 
of data for this study.
The names and the dates of graduation were recorded from official 
commencement programs and from computer data cards located in the 
Office of Institutional Research - Baton Rouge. The addresses of the 
graduates were secured from the records of the Alumni Affairs Office.
A questionnaire, with an accompanying letter of explanation and a 
self-addressed envelope, was mailed to each of the selected
graduates. One hundred and fifty-one returned questionnaires were used 
as a source or data for this study.
The collected data from the returned questionnaires were grouped 
according to classifications and categories, and were statistically
x
analyzed according to (1) numbers of respondents, (?) percentages,
(';) composite scores and means and/or (1 ) rank correlation.
Findings
The l'JYt. Spring Semester was indicative of a significant increase 
in graduates over prior semesters for both sexes during this five 
year period. Twenty-three or lb.d percent of the respondents were 
educational administrators. Twelve percent (1?) of the respondents 
in this classification were male, and >.) percent ( ',) were female.
One hundred and eleven or '()>,') percent of the respondents were in 
educational positions other than administration, and 1 1 . > percent (1Y ) 
were no longer in the education profession. The position most often 
acquired by the respondents in administration was AssI s t nnt/V'Ice 
Principal of Discipline, and the admnistrators were predominantly 
employed in public secondary schools. The mean age of the respondents 
in educational administration was >/'.l. The mean number ol vears of 
educational experience for the respondents in this classification was
11.b, with a mean of s. > years of administrative experience.
An analysis of the data suggested that ail twelve of the courses 
of instruction which comprise the school administration curriculum 
at tills institution were perceived by the respondents to he very 
relevant to current administrative functions of educational adminis­
trators in the professional field. The respondents in administration 
perceived that School Administration and The School Princlpalship 
in Elementary and Secondary Schools were required course-; ol highest 
degrees of relevance. The respondents in this classification also 
perceived that Problems of Educational Finance, School I,aw, and
x I
Educational Facility Planning were very relevant standard elective 
courses, and that Problems in Curriculum and Instruction and Theories 
and Practices In School Administration were very relevant courses 
which are electable by advanced graduate students.
Of the courses of instruction which are not presently a part 
of the curriculum, Human Relations, Public Speaking, and an Administra­
tive Practicum were perceived to be courses which would be very 





The Graduate Division of Education was established in 1970, with 
a primary purpose to provide teachers with opportunities for advanced 
study and specialization in specific professional areas of educa­
tion.^ As a result, the Department of Education, since January 23* 
I9 7 I, has offered the Master of Education degree and the Certificate 
of Education Specialist through the Graduate Division of Education.
Emphasis has been placed upon the importance of graduate and 
professional programs at Louisiana State University, and the Univer­
sity has consistently strengthened its value to the people of 
2Louisiana. Various means of program appraisal have in the past 
been effectively utilized in an effort to improve the academic pre­
paration of students.
A recent study, conducted by the Bureau of Educational 
Materials and Research in the College of Education, revealed that 
over 93 percent of the employers of doctoral graduates from this 
college felt that the graduate employed displayed outstanding
Aspecialized professional preparation. Twenty-five percent of all 
doctoral graduates who majored in education were found to be
^Bulletin: Louisiana State University and Agricultural and
Mechanical College, Graduate Division of Education, (1973)> P*
2Louisiana State University Graduate School Catalog, Volume 67, 
Number 6 , (July, 1975)1 P- 13*
^C. Robert Blackmon, A Follow-Up Study of Doctoral Graduates 
from the Louisiana State University College of Education, I960-197^, 
(Baton Rouge, Louisiana: Bureau of Educational Materials and Research,
College of Education, Louisiana State University, I973), p. 16.
1
employed In public school administration, and I3.6 percent were employed 
as college administrators.
No similar study has been made concerning graduates from this 
institution with a Master of Education degree, who specialized in school 
administration since the inception of the Graduate Division of Educa­
tion, that has provided this kind of insight regarding graduate 
success and program effectiveness.
Education is in a constant state of innovative change. The demand 
for educational innovation has been expressed in terms of current 
problems to be solved; educational administrators are constantly ex­
pected to provide relevant answers to the demand for increased 
effectiveness of schools.^
In an effort to better prepare school administrators, educational 
authorities in the past have attempted to bring about a better under­
standing of the administrative process by identifying the current 
components of administrative function. Fayol's analysis of the admin­
istrative process in I9I6 specifically categorized professional 
functions into the five components of planning, organizing, commanding, 
coordinating, and controlling; Gulick, in 1937, restated these as 
planning, organizing, staffing, directing, coordinating, reporting, 
and budgeting in an effort to clarify and to establish current relevancy
^Blackmon, Ibid., p. 10.
^Robert Owens and Carl Steinhoff, Administering Change in Schools, 
(Englewood Cliffs, New Jersey: Prentice-Hall, Inc., 197b), pp. 1-2.
^John Walton, Administration and Policy-making In Education, 
Baltimore, Maryland: The John Hopkins Press, 1909J, p. JjO.
More recently there has been an Increasing pressure placed upon 
educational administrators to replace old methods with modern tech­
nology, and to overcome current problems in educational organization 
with the acquisition of new skills and insights.^ A major concern 
in higher education has been in fulfilling the purpose of Llie curricu-
Hil u m , and in meeting the current professional needs of the student.
In the institutions of higher education, emphasis lias been placed upon 
a selection of purposes designed to consistently provide reJevant
*■ iprog,rams of academic preparation.
In summary, current data must be provided if graduate education 
is to consistently maintain a relevant academic preparation for its 
students. In order to provide relevant programs of academic prepara­
tion, graduate education must lie subject to continuous and comprehensive
< i 10appraisal.
The following study was offered as a means of providing insight 
regarding the current strengths and weaknesses of the school administra­
tion curriculum, as viewed by selected graduates of the Craduate 
Division of Education of Louisiana State University. This study
^Administrative Technology and the School Exccut i v e . (Washington, 
D.C.: American Association of School administrators, 1: '■ *)* PP • Is-ld.
Margaret Clapp, "Major Problems in Higher Education," Vis ion and 
p urpose in Higher Educat i o n , (Washington, D.C.: The American Council
on Educat ion, 1 n d jjv!
M. M. Chambers, "The Essence of Curriculum Reform in Higher 
Education," Curriculnm Deslgn in a Changing Soclet y , (Englewood Cliffs, 
New Jersey: Eucat ional Technology Publications, Tnc., 1 ‘[ 0  p. i’Vi,
 ̂J>D. Everard Blanchard, A Four- Year Survey of Dc Paul Lfn J vers i ty * s 
School of Educat ion Master Degree Craduates From Ijt ■ I hrough 1; *t /1. 
Chicago, Illinois; De Paul University, School of Education, 1' >'{•)) , p. 1.
h
involved a follow-up of the graduates in education with a master's 
degree, who majored in school administration, and graduated from 
the Graduate Division of Education since the Spring Commencement of 
l‘>Yl. During this period of time (19Y1-l'jY(’) h persons graduated 
from Louisiana State University with a master's degree in this 
specialized area of the c u r r i c u l u m . ^
Selected demographic characteristics were determined to draw 
conclusions and profiles of the graduates according to Lhe following 
three classifications: (l) graduates who have become administrators,
(i) graduates who are in educational positions other than administra­
tion, and (i) graduates who are no longer in the education profession.
The second part of this study concerned the percept ions of these 
selected master degree graduates, which pertained to their academic 
preparation at this institution. The professional courses of in­
struction which compose the school administration curriculum of 
the Craduate Division of Education served as a basis o) criteria to 
record perceived degrees of relevance these graduates loll their 
academic preparation had to current professional administrative functions.
A review of the definitions of educational administration 
revealed a common set of functions which involve the carrying, out of 
policies that have been determined and accepted, the direction of efforts 
of people working together in a reciprocal relationship to accomplish 
the ends of the organization, and the maintenance of the organization,^'
^ O f f i c e  of institutional Research, Louisiana State University- 
System, liaton Rouge, Louisiana.
^ John WalLon, AdmlnisLration and Policy-mak i ng i n Education, 
(lialtimore, Maryland: The John Hopkins Press, T 1) , p. 'i '.
The areas of the professional field in which these functions of the 
administrative process are carried out were established as being 
synonymous with the titles and contents of the professional courses 
of instruction which compose the school administration curriculum 
at this institution.^
Through an extensive review of the literature, it was found that 
four leading educational authorities presently concur that the admin­
istrative process can be described in terms of Lhe following seven 
specific functional components: (1 ) decision making, (,' ) planning,
(5 ) organizing, (h) communicating, ( ) influencing,, (, i coordinat­
ing, and ( i-’) evaluating. Tn each of these components , it was found that 
professional skilL is required in the areas of leadership, group 
processes, and 111 human r e l a t i o n s . ^ ’ Different emphasis is placed 
upon each of these functional components in the separate, but related, 
areas of the professional field; and also in the content of each of 
the courses of instruction which compose the school administration 
curriculum at this university. The authorities in educational admin­
istration from whose writings this listing was derived are Russel 
T. Gregg, editor of Administrative Behavior in E d u c a t i o n , and Professor 
of Education, University of Wisconsin; Edgar L, M o r p h e t , Professor of 
Education Emeritus, University of California, Berkeley; Roe E. Johns, 
Professor of Educational Administration, University of Florida; and 
Theodore L. Reller, Professor of Education, University of California,
£ 1
-̂Administrat lve Behavior in Edu c a t i o n , The National Conference 
of Professors of Educational Administration, (New York: Harper and
Row, Publishers, l‘U,7), pp. LJi),,-'_,0(..
 ̂ Edgar L. Morphet, Roc L. Johns, and Theodore L, Reller, Educa- 
t ional Organization and Adminls tration, (Englewood Cli ffs, New Jersey: 
P r e n tice-Uall, Inc., l/[''\), P ■ 1 ’.
6
Berkely. The seven specific components of the functions of the ad­
ministrative process listed were used to provide broader insight con­
cerning the perceptions of these selected graduates regarding their 
academic preparation as explained in Chapter three of this study.
New courses of instruction not in the present curriculum that these 
graduates recommended were also reported.
STATEMENT OF THE PROBLEM 
This study involved a follow-up of selected graduates from the 
Graduate Division of Education to determine demographic characteristics, 
and to ascertain their professional perceptions regarding their aca­
demic preparation and additional courses of instruction not in the 
present curriculum.
Purpose of the Study
The purposes of this study were (1) to determine selected 
demographic characteristics of master degree graduates, who majored 
in school administration, and graduated from the Craduate Division of 
Education, in order to draw conclusions concerning, identifying profiles; 
(,') to ascertain the extent to which these graduates perceived the 
courses of instruction in their academic preparation relevant to 
subsequent educational administrative functions, according to specific 
groupings' of information; and ( i) to determine additional courses of 
instruction, not in the present curriculum, that these selected 
graduates perceived were professionally relevant to current educational 
administrative functions. Responses to the following questions were 
des ired.
7
Questions to be Answered
(1) What demographic characteristics did these selected graduates 
collectively possess?
(2) Were the courses of instruction in the academic preparation 
of school administrators perceived by these selected 
graduates to be relevant to current administrative functions?
(3) In that the professional areas and functional components 
of educational administration are viewed from several dif­
ferent perspectives, was there a difference between groups 
of responses regarding academic preparation by (1) graduates 
who were administrators before obtaining the Master of 
Education degree, (2) graduates who had become administra­
tors since their graduation, (3) graduates who have 
earned this degree and were not educational administrators, 
and pi) graduates who were no longer in the educational 
profession ?
(I4) How would the perceptions of the graduates who were educa­
tional administrators differ from the graduates who were 
in educational positions other than administration regard­
ing the emphasis placed upon the components of administra­
tive function in each course of instruction?
(3) Did the graduates perceive that additional courses of
instruction were needed, which should be Included in the 
present school administration curriculum; and if so, what 
additional courses were recomnended?
DEFINITION OF TERMS
Administrative positions - Positions of educational personnel
8
which specifically bear the title; superintendent, assistant super­
intendent, director, coordinator, supervisor of curriculum, supervisor 
of instruction, supervisor of personnel, principal, assistant or 
vice principal of discipline and/or instruction.
Demographic characteristics - Selected characteristics of a 
specifically defined population which serve to form an identifying 
profile; date Master of Education degree was received, sex, age, degrees 
held, type of educational institution in which employed, educational 
position presently held, average salary, number of years employed in 
education, number of years employed as an educational administrator.
Professional administrative functions - Educational functions 
which relate to the administrative process, and can be described in 
terms of the following specific components; decision making, planning, 
organizing, communicating, influencing, coordinating, and evaluating.
Professional educational courses of Instruction - Courses of 
instruction of the school administration curriculum which are descrip­
tive of the professional areas of educational administration by title 
and content.
The graduates - Graduates, who graduated from the Graduate Divi­
sion of Education of Louisiana State University, Baton Rouge, Louisiana, 
with a Master of Education degree in school administration, since the 
Spring Commencement of 1971, through the ly?8 Spring Commencement.
IMPORTANCE OF THE STUDY
Since the Spring Commencement of 1971, 23^ persons have graduated 
from Louisiana State University in Baton Rouge, Louisiana, with a 
Master of Education degree in school administration. There was little 
information available concerning these graduates other than in the
9
Graduate Division of Education files, and in the Louisiana School 
Directory. Neither of these sources contained a currently complete 
reference to the demographic characteristics of these particular 
graduates , and there was no reference to their perceptions regarding 
academic preparation. The Louisiana School Directory listed only 
names and school addresses by institution of administrative personnel.1^
This study was believed to be of importance, in regard to the 
extent to which these graduates perceived the courses of instruction 
of the school administration curriculum to be relevant to current 
administrative functions, for the following reasons;
(1) All courses of instruction of the school administration 
curriculum are integral parts of a specialized program 
which is designed to academically prepare students to 
become educational administrators.
(2) The educational roles of school administrators are
17continuously being redefined.
(3) Legislation was enacted in several states in the early 
1970*s, eliminating educational credentials for certifi­
cation of school superintendents to allow for different
qualifications than those acquired by trained and certi-
18fled school administrators.
^Louisiana School Directory, Session 1979-76, Publication 1V;>3, 
(Baton Rouge, Louisiana: The State Department of Education, 1973).
^Administrative Techno logy and the School Executive. (Washington,
D. C.: American Association of School Administrators, IK;')), p. 11+.
^Robert Owens and Carl Steinhoff, Administering Change in Schools, 
(Englewood Cliffs, New Jersey: Prentice-Hall, Inc., l'j/i >) , p . 2,
10
(i*) Data of this nature aids an institution in the making
of relevant changes in the academic preparation of future
19graduates to better meet current demands,
(5) The Southern Association of Colleges and Schools recom­
mends that the graduate schools of colleges and universi­
ties be continuously appraised as an effective means of
20program improvement,
(6) Student perceptions often serve as an effective means of 
program evaluation.
(7) Recent significant studies have been carried out in the
graduate schools of education in adjacent states.^
It was believed to be important to the faculty of the Louisiana 
State University Graduate Division of Education to have more infor­
mation concerning the demographic characteristics of these graduates 
for the following reasons:
(1) Data obtained from a study of this nature can be used in
the counseling of students majoring in school administration.
(2) Data analyzed according to characteristic grouping provides
James Archie Milner, A Follow-up of the Doctoral Graduates of 
the College of Education of the University of Alabama, (unpublished 
Doctoral dissertation, The University of Alabama, lyY?)> P* 6.
20Standards of the College Delegate Assembly, (Atlanta, Georgia: 
The Southern Association of Colleges and Schools, I97I), pp. 25-26.
21Fred T. Wilhelms, "Evaluation as Feedback," Evaluation as Feed­
back and Guide, (Washington, D.C.: Association for Supervision and 
Curriculum Development, I967), p. 5.
22Ray Vernon Mayfield, Selected Factors in the Appraisal of the 
Doctoral Program in the Department of Administration and Supervision in 
the College of Education, (unpublished Doctoral dissertation, The 
University of Houston, 1975).
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valuable Insight concerning graduate success and program
23effectiveness.
(3 ) Data of this nature can provide a basis for future studies.
Graduate perceptions can also be useful In determining relevant 
new courses of study. The past quarter century of American education 
has been one of constant unrest and change. The fundamental struc­
tures of education have been attacked by court orders in regard to 
finance laws, school district organizational patterns, and student 
legalities. As one result of this unrest and change, courses of
instruction in school law have recently appeared in the curricula of 
many educational institutions of higher education; the need for legal 
knowledge currently exists in the professional field. Graduate courses 
also in public speaking and in the sociology of education have been 
recommended in follow-up studies recently conducted at other institu­
tions of higher learning.^
DELIMITATION OF THE STUDY
This study was limited to graduates of the Graduate Division of 
Education with a Master of Education degree, who majored in school
^Milner, Op. Cit., p. 7.
21Vilner, Op. Cit., p. 7.
P tRichard Dobbs Strahan, The Courts and the Schools, Lincoln, 
Nebraska: Professional Educators Publications, Inc., 1973 1 P* 9*
^^Marvin A. Martin, A Follow-up Study of Master1s Degree Graduates 
from the University of Arkansas , I96I-1970, Mho Prepared to be Secondary 
School Administrators. (unpublished Doctoral dissertation, University 
of Arkansas, 1972), p. 89.
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administration, and graduated from Louisiana State University, Baton 
Rouge, Louisiana, since the Spring Coiranencement of 1971 > through the 
Spring Coimencement of 1976*
Graduates from this institution during this specific period of 
time were selected for use in this study for the following reasons:
(1) The Graduate Division of Education first graduated stu­
dents during the Spring Commencen ent of 1971 ( and no 
similar follow-up study has been made concerning the per­
ceptions of these graduates regarding their academic 
preparation.
(2) The entire population of these selected graduates could 
be surveyed in order to more correctly draw conclusions 
based upon a valid representation. No randomized sample 
was necessary,
(3) This population was within a five-year period from the 
date of graduation to the initiation of this study, and 
the graduates would be able to more clearly recall 
their educational experiences in reference to academic 
preparation than earlier graduates.
DESIGN AND SCOPE OF THE STUDY
The study was normative in design, and utilized a questionnaire 
to gather data from the 25b selected graduates of the Graduate Division 
of Education. The data were statistically analyzed and reported accord­
ing to (1) numbers and frequency of response, (2) percentages, and
(3) composite scores and means, or (b) coefficient of correlation.
The results of the analysis were summarized, and conclusions and 
recommendations were made based upon the findings.
CHAPTER II 
REVIEW OF RELATED LITERATURE
Research is fundamental in all graduate programs in that it
is concerned with the discovery of truth, and the adaptation of such
27to the uses of mankind. With this philosophy, The Southern Assoc­
iation of Colleges and Schools has encouraged evaluation and inno­
vation in all member institutions of higher learning.
The professional field of educational administration has become 
wide and varied. In 1975, if was reported that approximately three
hundred thousand superintendents, supervisors, principals, and other
23instructional staff members were employed in American education.
The latest publication of the U. S. Department of Health, Education, 
and Welfare reported that 8,188 masters degrees were awarded in school 
administration during the 1971-72 school session. Three hundred 
and forty-six of these degrees were earned by graduates from Louisiana 
colleges and universities.^ These numbers have increased signifi­
cantly during the past four years with the supply of certified graduates 
far exceeding the number of available positions. As a result, 
numerous profile studies have been carried out in leading colleges
07 Standards of the College Delegate Assembly, (Atlanta,
Georgia: The Southern Association of Colleges and Schools, lyyl),
pp. 29-2b.
nO
W. Vance Grant, "Education's New Score Board," The Education 
Digest, (January, 1975), P* 6*
29Curtis 0. Baker and Agnes Q. Wells, Earned Degrees Conferred: 
1211-72, (Washington, D.C.: U. S. Department of Health, Education, 
and Welfare, I972).
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and universities to determine selected demographic characteristics 
of graduates who have been successful in obtaining various classi­
fications of administrative positions.
Social changes have affected the total spectrum of school 
operations requiring new effective administrative skills. Change 
situations currently of major concern include problems stemming from 
integration, the increasing concern with the disadvantaged and 
socioeconomic factors, and changes in the nature of authority in
5°our society.
Technological advances in our society have brought about other 
recent changes in our educational system which have made it in­
creasingly difficult to prepare students in administration. According 
to Knezevich, preparation programs for school administrators prior 
to 19 0̂ , stressed acquisition of skills and techniques in budget 
making, scheduling, public relations, planning, finance, business 
management, and school plant construction. As found in the develop­
ment of law, medical, and engineering preparatory schools, emphasis 
was placed on skills and insights garnered through experience.
These schools began as apprenticeship programs defined as schools 
of "empiricism," Later twentieth century educators observed, 
described, and evaluated school practices to determine weaknesses.
Based upon an analysis of data, scientific practices were then
^°Jack A. Culbertson, Curtis Henson and Ruel Morrison, "Initiating 
and Responding to Social Change," Performance Objectives for School 
F rlncipals, (Berkeley, California: McCutchen Publishing Corporation,
I97I+) , PP- 18-19.
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Introduced to this area of specialization in order to bring about a
more efficient carrying out of the functions of educational adminis-
51trators. Educators have since learned the value of being able to 
scientifically predict, anticipate, and plan in order to be In a 
position to meet the technological and social complexities of the 
future.
Achievement scores of the mass school population appear to have 
become lower directly in proportion to the rise in social unrest 
and public discontent with education. The educational process has 
become very complex, and a need for strong effective educational 
leadership is apparent. The provision of relevant academic prepara­
tions for educational leaders has become the sole responsibility of 
institutions of higher learning. An effective method used by 
researchers in colleges and universities to gain valuable insight 
regarding current principles, practices, and problems in educational 
administration has been through the utilization of feedback from past 
graduates who have become established in the professional field.
Data received through this type of research has presented the oppor­
tunity for institutions of higher education to make relevant changes 
in their programs of academic preparation.
Many of the related studies reviewed concur with authoritative 
sources that the modern school executive functions in educational 
areas requiring conceptual, technical,and human skills. Conceptual
5lStephen J. Kenzevich, Administration of Public Education, 
Second Edition, (New York: Harper and Row Publishers, 1'J(j »)>
pp. 503-505.
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skills appear to be directly associated with knowledge, and serve as a 
basis for the decision-making process. Technical skills have relied 
heavily upon system approaches In the past; among the most widely 
advocated have been the planning, programming, and budgeting system 
(PPBS), the program evaluation and review technique (PERT), the 
critical path method (CPM), and management by objectives (MBO).
Human skills involve abilities to work with others in both the formal 
and informal organization and as a member of the staff and community.
As early as I963, Jacobson, Reavis and Logsdon stressed strong admin­
istrative adherence to a compelling philosophy of education and a 
sound understanding of the democratic processes as being essential 
prerequisites in working with people in our society.
In reference to new insights and skills, Griffiths related 
that Walton "set into motion a powerful trend" in 1 K)Wj, when he sug­
gested that students in educational administration examine other
33professional fields for models. This concept has been supported by 
many leading educational authorities during the past two decades, 
because modern educational administration requires diverse knowledge 
and skill in the carrying out of complex administrative functions 
in specialized educational areas. New and varied approaches are 
subsequently being used in an attempt to better prepare future
*2Paul B» Jacobson, William C. Reavis, and James D. Logsdon,
The Effective School Principal. (Englewood Cliffs, New Jersey: 
Prentice-Hall, Inc., I963) , pp. 3O6-3IO,
33Encyclopedia of Educational Research, Robert L. Ebel , editor, 
(London* The Macmillan Company, 19^9), P* 22.
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school administrators. An example has been the Inclusion of courses 
of Instruction from other disciplines by schools of educational 
administration. Among the courses of instruction most often Included 
in this multi-discipline approach have been those from the areas of 
law, psychology, sociology, business, and management; but Griffiths 
and others, in I965, found that it was not possible to use substance 
from other professional areas without serious modification.
Another approach to better meeting educational administrative 
requirements has been through the design of competency-based programs. 
Culbertson, in 1975, through the combined efforts and achievements 
of the University Council for Educational Administration, in coordi­
nation with the Atlanta school system and the University of Georgia, 
compiled Performance Ob jectives for School Principals. Among the 
purposes for this compilation were the developing interest in the 
pre-service preparation of principals and a desire by administrators 
to define and relate effective performance measures to academic 
preparation. Specific observable behaviors were then jointly 
established with which administrative competencies could be measured. 
Of particular significance in the Initial steps of this endeavor 
was Culbertson's statement that evaluation cannot be solely carried 
out by criteria generated in the central office or university. His 
rationale was based upon the premise that the educational 
system addresses itself to problems facing the administrative position
' Encyclopedia of Educational Research, 0j>.* Clt., p . 22 .
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35as perceived by the principal and others In the school setting.
Of the numerous institutional studies, an early study by Sater, 
conducted as Independent research at the University of Arkansas in 
1959* utilized feedback received from master degree graduates in 
education to determine selected demographic characteristics and 
perceptions regarding their academic preparation. Data were obtained 
through a fifty percent response to a questionnaire, sent to 800 
graduates who received education degrees from 19^  to l0‘;8 , and were 
analyzed according to the education and experience of the graduates.
A majority of these graduates did not have teaching experience 
prior to receiving the Master of Education degree, but the number 
of graduates obtaining administrative positions increased significantly 
upon graduation. The graduates were not found to be especially 
critical of their academic preparation, nor were they completely 
satisfied as there were professional duties for which they felt in­
adequately prepared. The respondents felt an excess of theory and 
not enough practical application existed, and a thorough evaluation 
of course offerings should be carried out to make the courses more 
practical and meaningful to the student. Continuous follow-up studies
were stressed as being a necessary part of the total educational
36program.
^Culbertson, 0£. Cit., p. $2,
Donald E. Sater, A Follow-up Study of Graduates in Education 
Who Have Received the Master1s Degree at the University of Arkansas, 
(unpublished Doctoral dissertation, The University of Arkansas, 19'/}).
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In 1971, McDonald initiated a follow-up study of the graduates 
from the University of Akron who had received a master's degree in 
elementary, secondary, or general school administration from 1959 to 
I969. Seventy-seven percent of 559 graduates responded, and of this 
percentage, 106 of the respondents were found to have had adminis­
trative experience. Of significance was the revelation that more 
than half of the respondents had taken advanced work beyond the 
master's level, and hi percent had become administrators since gradua­
tion. The courses of instruction found to be most useful were the 
following: Evaluating Educational Institutions, Legal Basis of
Education, School Building and Construction, School Business Adminis­
tration, Administrative Organization in Education, Problems in School 
Administration, Seminar in School Administration, Elementary School 
Administration, Principles of School Finance, School and Community 
Relations, Development Procedures in Learning, Public Relations, 
Administration of Teaching Personnel, School Facilities, Administration 
of Pupil Personnel, and Human Relations. The researcher also found 
through a review of the literature that implementation of simulation 
programs was suggested for the purpose of developing administrative 
skills, and to present opportunities for students of administration 
to put theory into practice. Administrators working at the master's
degree level were found to be primarily concerned with immediate
57practical solutions rather than theoretical processes.
57James Emmet McDonald, A Follow-up of Graduates in Elementary, 
Secondary, and General Educational Administration from the University 
of Akron Between 1959~19^9, (unpublished Doctoral dissertation,
The University of Akron, 1971).
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In a similar study, Skinner obtained, organized, and presented 
data of doctoral graduates In education who graduated from the 
University of Southern Mississippi from I962 through 1970. Data were 
obtained from the official records and through a questionnaire sent 
to I9I graduates. The respondents felt that most of their academic 
preparation was adequate, and had contributed to professional advance­
ment and other aspects of their lives. Most of the respondents had 
obtained positions in colleges and universities, where a majority 
of their functions was in the area of teaching. Reconanendations 
were made for more required courses in the development of teaching 
abilities and in the preparation of graduates for positions in higher 
education. Another recommendation concerned periodic and comprehensive 
follow-up studies of doctoral graduates for the purpose of forming a 
closer professional llason with the graduates.
Portions of the Orso instrument, pertinent to graduates in 
administration and supervision, were combined with part of the Loker's 
instrument, concerning personal expectations, and used in a study 
of program appraisal by graduates of the University of Houston in 1971* 
The purpose of this study was to obtain perceptions of graduates 
from i960 through I969 regarding the doctoral program in the Department
Earl Eugene Skinner, Jr., A Follow-up Study of Doctoral 
Graduates in Education: The Universlty of Southern Mississippi
I962-1970 ,~{unpublished Doctoral dissertation, The University of 
Southern Mississippi, 1971).
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of Administration and Supervision of the College of Education.
These findings were then compared with the I967 Ourso study of 
the University of Alabama and the 1959 study Lokers conducted at 
the University of Michigan. A majority of the respondents considered 
the overall program to be either excellent or very good. The 
library facilities were believed to be adequate for study and research, 
and interaction with advisors and the writing of the dissertation 
were found to be the most outstanding components of the doctoral 
program. The results of this study led to recommendations regarding 
more courses of instruction and opportunities in learning adminis­
trative skills and techniques used in higher education and in the 
improvement of teaching on the college level. The respondents 
perceived that consideration should be given to the provision of 
postdoctoral seminars in education involving current research, 
curriculum trends and innovations, and issues in education. Courses 
in experimental design and educational technology were recommended 
in addition to more field and consultant work, and internship.
Other courses of instruction recomnended were in the areas of 
proposal composition, the setting up of experimental designs, compu­
ter applications, and using research techniques in locating relevant 
literature.
Martin, in 1972, conducted a study to determine the relevancy
 ̂Ray Vernon Mayfield, Jr. , Selected Factors in the Appraisal 
of the Doctoral Program in the Department of Administration and 
Supervision in the College of Education, University of Houston, 
1960-1969, (unpublished Doctoral dissertation, The University of 
Houston, 1971).
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of the preparatory program for secondary school principals at the 
University of Arkansas. Other purposes of this study were to ascer­
tain selected characteristics of these graduates regarding their 
experiences subsequent to receiving a master's degree, and to deter­
mine their professional attainment and the nature of critical incidents 
encountered by these graduates for which they were not academically 
prepared. Seventy-seven percent of 111 graduates in educational 
administration reported that among the most relevant of courses which 
should be included in a course of study for administration students 
are those in organization and administration of public education.
Other recommended courses which were perceived to be relevant to cur­
rent administrative functions were Public Relations, Guidance and 
Personnel, Secondary Curriculum, High School Administration, Supervi­
sion, School Law, School Buildings, School Finance, Philosophy of 
Education, Educational Research, Statistics, Educational Leadership, 
and Educational Media. The preparatory program was generally 
regarded as being satisfactory by its graduates, but considerable 
room for improvement was found to exist. Among the recommendations 
evolving from this study was the suggested replacement of the 
traditional three-hour-course curriculum with a preparatory program
designed to consist of varying modules of experience leading to
hOcompentency-based testing.
Marvin A. Martin, A Follow-up Study of Master1s Degree 
Graduates from the University of Arkansas. I965-I97O , Who Prepared 
To Be Secondary School Administrators . (unpublished Doctoral disser­
tation, The University of Arkansas, I972).
Milner, in 1973, conducted * follow-up study of 1+81* graduates, who 
had received a doctorate in education from 1953 through May of 1972 
at the University of Alabama. Among the purposes of this study 
were the identification of locations of employment and pertinent 
characteristics of the positions held by the doctorates. Knowledge, 
skill, and techniques perceived to be utilized by the graduates 
in these educational positions, the relationship that existed between 
the doctoral program and subsequent professional duties, and an 
identification of certain selected characteristics of the graduates 
were also determined. A 73*6 percent response revealed that the 
graduates were predominantly employed in institutions of higher 
learning, and that the most frequently practiced professional 
function was in the area of teaching; followed by administration, 
research, and counseling. The knowledge, skills, and techniques 
consistently used by most of the graduates were found not to be acquired 
exclusively in graduate school, but were obtained in combination with 
their academic preparation and professional positions. The graduates 
in general displayed a very positive attitude toward their profes­
sional preparation, yet recorrmended additional follow-up studies on a 
current basis, and an increased emphasis on the combination of class­
room theories with practical experience. Also recorrmended were an in­
crease in the opportunities for independent study, guided reading 
courses, and encouragement of the graduates to engage in useful research 
after they leave the program.^
' James Archie Milner, A Follow-up Study of the Doctoral Graduates 
of the College of Education of the University of Alabama: 1993“1972, 
^"unpublished Doctoral dissertation, The University of Alabama, 1973)*
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A more recent study was conducted by Christiansen at the 
University of Utah in 1975* regarding a demographic profile of the 
graduates In educational administration and their perceptions regard­
ing their academic preparation. Seventy-five of 9^ recipients of 
the educational doctorate from 1990 through 197  ̂provided data con­
cerning various aspects of the program used in preparing them for 
professional tasks. In the opinions of the graduates, the academic 
program in educational administration had been very successful in 
preparing them for the positions of responsibility that they occupied, 
both in the educational setting and community. There was an expressed 
desire for the university to find a balance between flexibility and 
specialization regarding the preparation of students for professional 
administrative duties, and recommendations were made concerning an 
expansion of practical coordinate field experiences. Core courses, 
internships, the dissertation, and selective admission requirements 
were perceived to be necessary aspects of the doctoral program.
Included in the recommendations were suggestions for the inclusion 
of a "pilot experimental cell” , based upon the independent study con­
cept , and inservice training in academic counseling and teaching
k2techniques to increase the skill of departmental faculty.
A statewide study was carried out in 1979 by Bromenschenkel 
at the University of Minnesota to investigate the relationship
Grace Venice Tingey Christiansen, An Appraisal of the Education 
Doctoral Program in Educational Administration of the University of 
Utah, ^unpublished Doctoral dissertation, The University of Utah,
1979).
between the system of training programs for secondary school admin­
istrators in the state of Minnesota and the roles of administrators 
in their employment situations. The study was limited to tin analysis 
of the role perceptions of principals and assistant principals.
Thirty behaviors were listed, and the selected graduates were asked 
to respond in terms of their perceived involvement, desired involvement, 
importance of the behavior to their role, and the number of courses 
and effectiveness of instruction received in their programs of academic 
preparation. The results of the analysis revealed that the principals 
and assistant principals perceived no significant differences in 
their roles. Both classifications of administrators were involved in 
educational activities which maintained current inservice exposure 
to administrative issues, and there was a general agreement that the 
instructional dimension of administration was more important than 
routine administrative or climate determination tasks. The 
establishment of advisory boards composed of professional staff and 
practicing administrators were recommended for the purpose of identify­
ing general areas in educational administration in which more
■*>emphasis is needed in the programs of academic preparation. "
In summary, a review of related literature suggested (1) preser­
vation of courses of instruction which have proven to be effective in
^Walter Emmett Bromenschenkel, The Relevance of Educat ional 
Administration Programs in Minnesota: The Principal's Perception,
(unpublished DoctoraL dissertation, The University of Minnesota,
1975).
preparing educational administrators academically for professional 
administrative duties, and (2) the installation of innovative 
techniques and patterns of instruction which will provide expertise 
and specialization for future educational administrators.
CHAPTER III 
METHODOLOGY
The purpose of this study was to conduct a follow-up of 23l 
graduates from the Graduate Division of Education who majored in 
school administration to determine selected demographic characteristic 
of the graduates, and to ascertain their professional perceptions 
regarding academic preparation and additional courses of instruction 
not presently in the curriculum. The population involved in this 
study, the instrument used to collect data, and the procedures used 
in the analysis and reporting of data are described in this chapter.
THE POPULATION
This study was limited to graduates with a Master of Education 
degree, who majored in school administration, and graduated from 
Louisiana State University; Baton Rouge, Louisiana, since the Spring 
Commencement of 1971, through the 1976 Spring Commencement. The 
23b graduates selected for this study represent the total number of 
students graduating in this specialized area of the curriculum since 
the inception of the Graduate Division of Education in January of 1971
The names and the dates of graduation were recorded from official 
commencement programs which are located in the files of the Office 
of Institutional Research-LSU System, and were from the l‘J7l Spring 
Commencement through the 1973 Fall semester. The names and dates 
of graduation of the remaining graduates through the l[)7b Spring 
Commencement were obtained from computer data cards located in the 
Office of Institutional Research - Baton Rouge. The addresses of the 
graduates were secured from the records of the Alumni Affairs Office,
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through the use of past Louisiana State University student directories, 
and with the aid of city directories.
Four hundred questionnaires were professionally printed, and 
a code number was assigned to each form to aid in the group tabula­
tion of data. Two hundred and thirty-nine questionnaires with an 
accompanying letter of explanation (Appendix A) and a self-addressed, 
stamped envelope were mailed to the selected graduates on November llj, 
1976, including two questionnaires to foreign countries. These 
questionnaires were mailed using first class postage. One hundred 
and nineteen of the questionnaires had been completed and returned 
by December 1976. More current addresses for 19 graduates who
were not originally reached were secured, and questionnaires were 
mailed to these locations. On January 17, 1977, 106 questionnaires 
with the original cover letter, a follow-up letter {Appendix C ) , and 
a self-addressed, stamped envelope were mailed to the graduates 
from whom a response had not been received. The result was an additional 
return of ^9 completed questionnaires by the end of February, with a to­
tal return of I58, or 67 percent, of the original 239 graduates. Nineteen 
of the graduates could not be located, and five were found to have 
majored in areas other than educational administration. Therefore, of 
the questionnaires mailed to 21^ graduates who had majored in school 
administration, 133 or 71 percent were returned. One hundred and fifty- 
one or 70 percent, were used as a source of data for this study.
THE INSTRUMENT
An extensive review of related literature preceded both the 
formulation of the prospectus and the instrument used in the collection 
of data for this study. A questionnaire format (Appendix B) was
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selected for use as objectivity was a major concern In regard to the
bkresponses of the graduates. The format was designed and developed
with guidance from the graduate committee members concerning specific 
questions to which responses were desired. The instrument was tested 
on October 12, 1976, with a graduate class composed of students, a 
majority of whom were majoring in school administration, and who were 
currently enrolled In the Graduate Division of Education. Necessary 
revisions were then made to the original format.
The instrument consisted of three major sections, each of which 
was further divided into sub-sections. The first major section 
requested information concerning selected demographic characteristics 
of the graduates according to three classifications; (1) graduates 
who had become educational administrators, (2) graduates who were 
in educational positions other than administration, and (y) graduates 
who were no longer in the education profession. The selected demographic 
characteristics requested were as follows: date of graduation, sex,
age, degrees held, present educational position, average salary, type of 
educational institution in which employed, number of years employed 
in education, and number of years employed as an educational adminis­
trator. A reason for leaving the profession was also requested of 
graduates who were no longer in education. This information was then 
compiled and condensed to draw conclusions and identifying profiles 
according to the three classifications.
The second major section of the instrument concerned the extent 
to which the selected graduates perceived the professional courses
^^George J, Mouly, The Science of Educational Research, (New York: 
Van Nostrand Reinhold Company, ly70), pp. 2b2~2bh.
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of the school administration curriculum to be relevant to current admin­
istrative functions. A five-degree modified Likert-type scale ranging 
from "least relevant" to "most relevant" was designed for use by the 
graduates to record perceived degrees of relevance for each of tweLve 
courses of instruction. This type of rating scale was selected for use
in the instrument because the reliability of Likert scales tends to
hr>be high; often with a coefficient of .8% The graduates were 
requested to measure only the courses which they had taken, and the 
graduates who had become administrators were divided into the following 
two classifications: (1) respondents who have become administrators
prior to graduation and (2) respondents who became administrators 
since graduation. The classifications of (3) respondents in 
educational positions other than administration, and (h) respondents 
no longer in education, were also used.
The courses were arranged according to three groups: (I) required
courses of instruction, (2) courses which are electives and are 
standard requirements of The Southern Association of Colleges and 
Schools, and (3) courses which are electable by advanced graduate 
students.^ The courses listed were (1) School Administration,
(2) Supervision of Instruction, (3) The School Principalshlp in 
Elementary and Secondary Schools, (1) Administration of School 
Personnel, (3) Educational Facility Planning, (6) Problems of
A. N. Oppenheim, Questionnaire Design and Attitude Measurement, 
(New York: Basic Books, Inc. Publishers, , pp. l^O-l^lT,
^Bulletin; Louisiana State University and Agricultural and 
Mechanical College, Graduate Divlsion of Education, (I37 ), p. 18.
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Educational Finance, (7) School Law, (8) Supervision of Student 
Teaching, (9 ) Problems in Curriculum and Instruction, (10) Problems 
in the Organization and Administration of Education, (11) The 
Curriculum in Elementary and Secondary Schools, and (12) Theories 
and Practices in School Administration.
A second scale was designed for use by the graduates to provide
a broader insight concerning the degrees of relevance perceived
blregarding academic preparation. Seven specific components of 
administrative function which had been determined through a review 
of related literature were listed, and the graduates were requested 
to indicate the component they felt received the ’’most" emphasis in 
each course of Instruction. A third scale was designed in the same man­
ner for recording perceptions in regard to the component which they per­
ceived ''should" receive most emphasis in each course of instruction.
This part of the instrument was so designed to obtain data for 
determining a coefficient of correlation for the three sets of 
responses for each of the three major classifications of respondents.
The seven components of administrative function selected for use In 
these two scales were decision making, planning, organizing, conmuni- 
cating, influencing, coordinating, and evaluating.
The third major section of this instrument was divided Into two 
sub-sections. Six courses of instruction not in the present curricu­
lum were determined through related reading, and were listed with a 
five-degree modified Likert-type scale ranging from "least relevant" 
to "most relevant". The graduates were then, according to four
^Mouly, 0£. Cit. , p. 2)+9.
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classifications, requested to Indicate perceived degrees of relevance 
in regard to current administrative functions for each of these 
six related courses. The courses listed were (1) Basic Principles of 
Computer Science, (2) Group Dynamics, (3) Human Relations, (i*) Princi­
ples of Business Law, (5) Public Speaking, and (6) The Sociology of 
Education. The second sub-section requested an open response listing 
suggested courses of instruction not In the present curriculum. A 
total of 53 items were contained in the instrument.
ANALYSIS OF DATA 
The collected data from the returned questionnaires were grouped 
according to classifications and categories, and were statistically 
analyzed utilizing manual calculation#. The findings regarding 
demographic characteristics were reported in appropriate tables 
according to (l) numbers of respondents, (2) percentages, and (3) com­
posite scores and means. The perceptions of the respondents regarding 
academic preparation were reported in tables according to (1) frequency 
of response, (2) percentages, and (3) composite scores and means.
A coefficient of correlation was determined for each course of 
instruction between the componenta of administrative function which 
were emphasized, and the components which should receive most emphasis. 
Perceptions reported by the respondents who had become administrators, 
respondents in educational positions other than administration, 
and respondents no longer In the profession were analyzed.
The levels of significance were accepted at the .01 and .00 levels. 
These findings were reported in two sets of tables illustrating
^Debold B. Van Dalen, Understanding Educational Research: An
Introduction, (New York: McGraw-Hill Book Company, 19Y0~\ pp. r>01- ‘.>0 U.
35
relationships. The perceptions of the respondents regarding related 
courses of instruction not in the present curriculum were analyzed 
and reported In tables, and additional courses of Instruction which 
were suggested as being relevant to the preparation of future 
administrators were reported. The results of the analysis were 
described, compared, and interpreted to form the basis for conclusions 
and recommendations contained in the final chapter of this study.
CHAPTER IV
DEMOGRAPHIC CHARACTERISTICS OF THE RESPONDENTS
Presented in this chapter are the findings and analysis of 
biographical data according to three sections: (l) distribution 
of the respondents, (2) the respondents by classification, and 
(5) profiles of the respondents. The respondents were classified 
accordingly: respondents who have become educational administrators,
respondents who are in educational positions other than administra­
tion, and respondents who are no longer in the education profession.
The I5I returned questionnaires suggest an unbiased represen­
tation of the total population of graduates, who received a master's 
degree in this specialized area of the curriculum from the Graduate 
Division of Education, in that similarity in ratio by both academic 
year and semester is approximately proportional. The 1977 academic 
year was representative of both the largest number of graduates 
and respondents. The 1976 Spring Semester was also reflective of 
the largest number of graduates and respondents for any one semester.
DISTRIBUTION OF THE RESPONDENTS
The graduate population was dispersed as far west as California, 
and to the Northeastern states, but was predominantly concentrated 
in the South and Southeastern regions of the United States. Two 
hundred and thirteen or 91*3 percent of the graduate population, 





Regional and State Distribution of the 
Total Graduate Population





Louisiana SI 5 y 1.3
Mississippi 1 .u
Texas 5 2.1
Sub-Total 22 5 y6.2
East and Northeast
Pennsylvania 1 .it









Foreign Countries 2 .8
Sub- Total 2 .8
Total 100.0
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Date of Graduation and Sex Differentiation
Of the 25*4 Master of Education degrees in school administration 
conferred by the Graduate Division of Education, I83 or 78.5 percent 
were earned by males, and hy or 21.7 percent were earned by females.
Of the I5I returned questionnaires used as a basis for this study,
119 or 78.8 percent were received from males, and 52 or 21.2 percent 
were returned by females. The number of male graduates has con­
sistently Increased since the 1971 Spring Semester, during which 1.3 
percent (3) of the total population received degrees, through the 1976 
Spring Semester in which 9*5 percent (25) received degrees. During 
the I972 academic year the percentage of female graduates increased 
from h.h percent (9) to 3.3 percent (12), but diminished to an 
annual average 5.0 percent (7) during the next three academic years. 
The I97C Spring Semester was indicative of a significant increase 
over prior semesters for both sexes during this five-year period.
Distribution by Degrees
One hundred percent (23) of the responding graduates who had 
become educational administrators held master's degrees in education,
5 3.0 percent (iy) received a Bachelor of Arts degree, and percent
(1')) held the Bachelor of Science. One hundred percent (111) of the 
graduates in educational positions other Lhan administration held 
the Master of Education degree, sb.O percent ('n ) had received a 
Bachelor of Arts degree, and : T. ) percent ('d') had received a Bachelor 
of Science. Sixteen respondents In this classification either did 
not indicate the type of undergraduate degree held, or had received 
other baccalaureate degrees. Among the other degrees held were the
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TABLE 2
The Total Graduate Population Divided According 
to Date of Graduation and Sex
Date of Males Females Sub-Total
Graduation Number Percent Number Percent Number Percent
Spring 3 1.3 1 .it it 1.7Summer 7 3.0 h 2.0 11 3.0
Fall 3 1.3 k 2.0 7 3.3
Sub-Total 13 3.0 3 2.3 72 10.0
1212
Spring 3 1.3 3 2.0 7 3.3Summer 17 7.0 3 1.3 8.3
Fall it 2.0 h 2.0 it.O
Sub-Total 2k 10.3 12 3.3 30 13.6 .
l'JT3
Spring 7 3.0 1 .it 7. 3.^
Summer 10 B.o 3 1 * j > ■, ► £ 3.3
Fall 10 3.0 ' ) £ . '■ ’ 17 3.8
Sub-Total 13.0 0 ■■2 17.3 _
Spring 1 .3 1 > .-’•O
Summer n> t . 7'. 7 ' 1 0.3
Fall 17 7.0 1 • ' ! 17. 7.3
Sub-Total 1 17.3 1 . \ *0.8
1-JTj
Spring ' J' J < (- o • 3 1. ■ :", 10.6
Summer 1. 3 s'i' 0.3
Fall 7 3.0 1 *1 h 3.3
Sub-Total 00 .3 7 23.3
Spring ' ) /i 11 >■’. y • 7 . 0 .0 17. a
Sub-Total 0.0 7 .1.0 v ) 12.8
Total 17', 70.3 30 71.7 100.0
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TABLE 3
Respondents of the Graduate Division of Education 










Spring 2 1.3 1 .7 3 1.9
Summer 3 2.0 2 1.3 3 3.3
Fall 2 1.3 3 2.0 t  ( 3.3
Sub-Total 7 >4.6 6 3.0 li_ . 8 ^ ,  .
I972
Spring 2 1.3 1 .7 , 2.0
Summer 7 l*.6 2 1.3 9 3.9
Fall 3 2.0 2.0 0 3.0
Sub-Total 12 1^., 6 3.0 16
1973
Spring 3 2.6 1 .7 s 3-3
Summer 13 6.0 2 1.3 1 9*9Fall 6 9*3 2 1.3 lo 6.7
Sub-Total 2', 1.^3 — 9 ... . _ 313 30 I9.9 . .
h/fb
Spring 6 7.0 1 .7 7 7.6
Summer 6 ; ' ] ■J 9 2.0 11 7.3
Fall 13 ■’ ' . O J .0 1'. 8.0
Sub-Total 27 17.8 J; 9.7 91------- 20 . r;
lVTVSpring 13 6 . 0 f 1£2 1.9 1 10.0
Summer 11 7.3 2 1.3 19 8.6
Fall 0 7.0 1 .7 7 3.6
Sub-Total 30 iy.9 . 9 ^ 3 ' 1 J 23.2
I976
Spring 18 12.0 6 3.0 23 16.0
Sub-Total 18 12.0 0 3.0 23 16.0
Total 119 76. 8 32 21.2 l9l 100.0
Bachelor of Music Education and physical science degrees. Of the 
graduates who indicated that they were no longer In the education 
profession, 100.0 percent (IT) held master's degrees in education,
12.0 percent (2) graduated with Bachelor of Arts degrees, and 76.0 
percent (lj) held the Bachelor of Science. None of the graduates in 
the three classifications held doctorates, but the Certificate of 
Education Specialist had been earned by h.‘j percent ('_>) of the 
respondents in educational positions other than administration. The 
Master of Education degree was the highest degree held by the 
respondents in administrative positions and by the respondents who 
were no longer in education.
THE RESPONDENTS BY CLASSIFICATION 
An investigation of the total number (1‘Jl) and percentage (100.0) 
of the respondents revealed that 1>.0 percent (27) reported according 
to specific categories of positions that they had become educational 
administrators. Twelve percent (18) of the respondents in this 
classification were male, and },o percent ( ,) were female. The res­
pondents in educational positions other than administration totaled 
7)1.0 percent (111) to form the second classification. In this 
classification, Vi.O percent (87) of the respondents were male and
17.0 percent (22) were female. The third classification of respon­
dents consisted of graduates who were no longer in the education 
profession. Of the eleven percent (17) of the total number of res­
pondents in this classification,H.O percent (12) were male and 
J.O percent (7) were female.
TABLE -
The Respondents Divided According to Classification and By Distribution of Degrees
Graduates in Graduates in Graduates No Longer
Educ at ional Other Educational in the Education
Administration Pos it ions Pro fession
Degree Category Number Percent Number Percent Number Percent
Doctor of Philosophy j . 3 3 .0 3 .0
Doctor of Education 0 . j .3 3 .0
Specialist of Elucation J M3 . A o  - 3 .0
Master of Arts J . 3 3 .0 0 .3
Master of Education 2; 1 '.O . 3 111 133.3 n 130.0
Muster of Science 3 .3 '‘NJ “i. 3 .0
Bachelor of Arts "J ' 3 .0 ^  J ^c.3 2 12.3
Bachelor of Science 1- ”.3 ■ yd ' A 15 76.3
Other 1 ..M3 IT.3 y. 12.3




The Respondents Divided According 











Graduates Who Have 
Become Educational 
Administrators
18 12.0 b 23 15.o




By sy.o 22 ly.o 111 '{U. 0
Graduates Who Are 
No Longer In The 
Education Profession
12 M.O 3.0 IV 11.0
Total n y  yy.o '>2 21.0 iyi 100.0
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RESPONDENTS IN ADMINISTRATION 
Date of Graduation and Sex Differentiation
Of the 23 respondents who have become educational administrators 
78.3 percent (18) were male, and 21.7 percent (5) were female. No 
male graduates of the 1971 academic year became administrators, yet 
8.7 percent (2) of the female respondents in administration received 
their degrees during the 1971 Summer Semester, and 8.7 percent (2) 
graduated in 1972. No females receiving degrees during the 1973»
197*4, and 1975 academic years became administrators. Five or 21.7 
percent of the male respondents in administration received their 
degrees in 1972, and 72.2 percent (I3) graduated during the next three 
academic years. Of the total number of male respondents to become 
administrators the greatest number received their degrees in 1973> 
during which 38.8 percent (7) graduated. Thirty-five percent (8) 
of the total number of respondents who have become administrators 
obtained their positions prior to graduation, and G'j.'J percent (I3) 
became administrators after receiving their degrees.
Administrative Positions of the Respondents
Eight or 32.3 percent of the respondents in administration had 
become assistant/vice principals of discipline, and three or G.3 
percent of the respondents in this same category concurrently held 
the position of Assistant/Vice Principal of Discipline and Instruction. 
The category of Assistant/Vice principal of Discipline was representa­
tive of the largest percentage of respondents in administration.
Five or 21.3 percent of the respondents had become principals, 8.3
TABLE 6
Respondents in Educational Administration Divided
According to Date of Graduation and Sex
Date of Males Females Sub'-Total
Graduat ion Number Percent Number Percent Number Percent
M iSpring 0 .0 0 .0 0 .0
Summer 0 .0 2 8.7 2 8.7
Fall 0 .0 0 .0 0 .0
Sub-Total 0 .0 2 8.7 2 8.7
1212Spring l 1 5.5 * ■) L 8.7
Summer 1 5.3 )f 17 • j
Fall 1 >+.;> 0 .0 1 3.3
Sub-Total 'j 21. Y 2 8 ..7 _ _  T_ 30 ..5
Spring 1 Y .  7 0 .0 l 3.3
Summer 5 15.1 0 .0 13.1
Fall 5 15,1 0 .0 15.1
Sub-Total r 5 0 0 0 .0 Y 50.3
IJilh
Spring 2 8.7 0 .0 ■j 8.7
Summer 0 .0 0 . j 0 .0
Fall 1 u . 'i .0 1 J*.Y
Sub-Total 5 ..15-0.. 0 .0 15.0 .
muSpring 2 H.Y 0 .0 ' > 8.7
Summer 0 .0 0 .0 u .0
Fall 1 0 .0 1 5.3
Sub-Total _ 5 13.0 0 .0 13.0
Spring 0 ,0 1 5.5 1 5.3
Sub-Total 0 .0 1 5.5 1 5.3
Total 18 78. 5 ■’ 21. Y 100.0
TABLE 7
Respondents Who Became Educational Administrators 
Prior to Graduation Differentiated from 
Respondents Who Have Become Administra­
tors Since Graduation
Administrative Prior to Since Sub-Total
Category- Graduation GraduationNumber Percent Number Percent Number Percent
Superintendent 0 • j J .0 0 • o
Assistant Superintendent J * .0 0 .0
Director j # -w .0 0 .0
Coordinator j a J 2 13 .o 2 9 .0
Supervisor of Curriculum a j j .0 0 .0
Supervisor of Instruction J * J 0 a -v1 0 .0
Supervisor of Personnel •J • J .0 0 •-*1 • '-J
Pr inc ipal cl d. \ . J 2 0 .3 y 22.0
As sistant/Vice Principal
of Discipline 1. 1/.: c L0 .D 7.5 52.5
Assistant/Vice Principal
of Instruction 9 „■ I 7.0 1-5
Other ' * -f 1*3.0 1  ̂'W * -y
Total • i ,.. *1 ■ 100.3 23 133.0
Three administrators held positions as both Assistant/Vice Principal of Discipline and Instruction.
percent (' ^were coordinators, and 8.5 percent (2) had acquired positions 
in the State Department of Education; one as an assistant superintendent. 
One respondent hod obtained the position of Assistant/Vice Principal 
of Special Education, one had become an administrative assistant, and 
one respondent was serving as an administrative intern in educational 
management. None of the respondents were superintendents, directors, 
or supervisors.
Mean Age and Years of Educational Experience
The assistant/vice principals of discipline had a mean age of 58, 
and the principals ranged from 55 to 55 years of age with a mean of 
forty-one. The respondents in all of the administrative categories 
combined were of an average 57.1 years of age. The assistant/vice 
principals of discipline had a mean of 15 years of educational exper­
ience, and the principals had served an average of 18 years in education. 
The average number of years of educational experience for the adminis­
trators in all of the categories combined was 11.5*
Sex, Mean Years of Administrative Experience, and Average Salary
The assistant/vice principals of discipline and instruction were 
males, had a mean of three years of administrative experience, and 
reported an average salary of $12,000.00 for the past year. Four of 
the respondents who had become principals were male, and one was female. 
The principals had a mean of five years administrative experience, 
and the respondents in this category reported an average salary for 
the past year of $15,500.00. The two coordinators and one respondent 
in the State Department of Education were female, and five of the 
remaining administrators were male. The female respondents In
TABLE ?
Respondents in -Educational Administration as Differentiated 
by Category of Position, Average Age, and Mean 
Years of Educational experience
Administrative
Category Number Percent Mean Age Mean Years Experience
Superintendent j .0 0 0
Assistant Superintendent J 0 0 0
Director ) 0 0 0
Coordinator ?. 8.= 35 7
Supervisor of Curriculum j 0 0 0
Supervisor of Instruction 0 3 0 0
Supervisor of Personnel 0 0 0
Principal - 21.5 11 16
Assistant/Vice Principal of Discipline '7 Z • * s 33-5 38 13
Assistant/Vice Principal of Instruction l v 6.5 31 9
Other 1 50.0 33 12
Total -5 100.0 *57.1 **11.5
*■ Combined mean of age 
Combined mean of educational experience
U ' J
administration reported a mean of five years of administrative ex­
perience, and an average salary for the past year of $12,800.0 0 .
The male respondents had a mean of three years administrative exper­
ience, and an average salary of $15,500.00 for the past year. Only
60.0 percent (2 ) of the female administrators were employed in public 
institutions, whereas 88.8 percent (16) of the males in administration 
were employed in public schools. The highest salaries were reported 
by public school administrators. The administrators in all of the 
categories combined reported an average salary of $1 5,6)0.00 for 
the past year, and a mean of 5 *'̂ years of administrative experience. 
Type of Educational Institution in Which Employed
The respondents who had become educational administrators were 
predominantly employed in either public secondary schools or public 
junior high schools. Twenty-two percent (5) of the graduates in 
administration were employed in each of these categories of educational 
Institutions. Four or 1Y. '■ percent of the administrators were employed 
in public schools ranging from kindergarten through the sixth grade.
One respondent was employed in a non-public school ranging from 
kindergarten through the twelfth grade, and one respondent was an 
administrator in a non-public pre-school educational institution.
The assistant/vice principals of discipline and instruction were 
employed in either a public junior high cchool or a public senior high 
school, and the principals were predominantly employed in public 
elementary schools.
TABLE 9
Respondents in Administration as Differentiated by 
Sex, Mean Years of Administrative Experience, 












Superintendent 0 .0 0 .0 0 0
Assistant Superintendent 0 .0 0 .0 0 0
Director .0 0 .0 0 0
Coordinator 0 .0 2 LO.O u $11,700.00
Supervisor of Curriculum 0 .0 0 .0 0 0
Supervisor of Instruction 3 .0 0 .0 0 0
Supervisor of Personnel 0 .0 0 .0 0 0
Principal
Assistant/Vice Principal
i 22.2 1 20.0 5 $15,300.00
of Discipline 
Assistant/Vice Principal
T o ^.7 0 .0 5 $12,000.00
of Instruction 1.5 5.5 0 .0 $11,100.00
Other 27.6 2 U}.3 y $U,100.00
Total 16 100.0 s 100.0 J • **$13,1|00.00
* Combined mean of administrative experience
** Average administrative salary reported for the past year
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RESPONDENTS IN OTHER EDUCATIONAL POSITIONS 
Of the 111 respondents In educational positions other than 
administration,97.3 percent (108) were employed as classroom teachers 
and of the number, 55.0 percent (50) were in public senior high 
schools. Twenty-five percent (28) were employed in public junior 
high schools, and 20,5 percent (25) taught in public elementary 
schools. Only $.6 percent (1+) were employed in non-public schools. 
Mean Age and Educational Experience
The mean age of the male respondents in educational positions 
other than administration was j>2, and the mean age of the female 
respondents was thirty-seven. The male respondents in this 
classification reported a mean of eight years of educational exper­
ience, and the female respondents had a mean of 15 years experience in 
education. The overall mean age was 55» and the respondents in 
educational positions other than administration reported a combin­
ed mean of nine years of educational experience. The average salary 
reported for the past year by respondents in this classification 
was $11,000.00.
RESPONDENTS NO LONGER IN EDUCATION 
Eleven percent (I7) of the respondents were found to be no longer 
in the education profession. In this classification, 'fO.L percent 
(12) were male and 29.ii percent (5) were female. The average age of 
the male respondents was “jO, and the females were of an average 55 
years of age. The male respondents had a mean of six years 
educational experience, and the females had a mean of four years 
experience in education. The over-all mean age was 1.5 years, and
TABLE 10
Types of Educational Institutions in Which the Respondents 
in Education Were Employed
Graduates in Graduates in
Educational Other Educational All Graduates
Institutional Administration Positions in Education
Category Number Percent Number Percent Number Percent
College or University .0 2 2.0 2 1.5
Public Secondary School 5 22.0 50 i+5.0 55 14.0
Non-public Secondary School 1 h 3.5 3.5
Public Junior High School J 22.0 28 25.O 33 25.0
Non-public Junior High School 0 .0 0 .0 0 .0
Public Elementary School I 17.1 23 20.5 27 20.0
Non-public Elementary School 0 .0 1 1,0 1 1.0
Public Kindergarten 0 » ̂ 0 .0 0 .0
Non-public Pre-school 1 0 .0 1 .0
Special School 0 .0 0 .0 0 .0
Military School 0 .0 0 .0 0 .0
Other '?1 ;-C ,0 5 5.0 10 7.0
Total 23 100.0 111 100.0 III 100.0
TABLE 11
Mean Age and Educational Experience of the 

















Respondents in Other 
Educational Positions 59 30.2 32.0 3 22 19.8 37.0 13 111
Respondents No Longer 
in the Profession 12 70.6 30.0 - 5 29.L 35.0 I 17
Respondents in Admin­
istrative Positions 13 78.5 33.7 l;.o e,/ 21,7 38.5 11 23
Total 119 ' 0 v;p ^ 32 21.0 **36,9 **U.3 131
* Mean age and mean years of educational experience of the male respondents
* Mean age and mean years of educational experience of the female respondents
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the respondents had a combined mean of 5*^ years of educational 
experience.
Reasons for Leaving the Profession
Nine or 52.9 of the respondents who had selected other careers 
indicated that the reason for leaving the profession had been 
primarily based upon an interest in other occupational areas.
Included among these selected interests were business, industry, 
farming, military service, and domestic life. The respondents 
predominantly reported having left the profession for professional 
and financial advantages, yet 20.0 percent (5) of the responses 
referred to current conditions in educational employment as reasons. 
None of the respondents in this classification had become administra­
tors .
PROFILES OF THE RESPONDENTS 
Respondents In Administration
The respondents who have become administrators were predominantly 
male, of an average 57.1 years of age, and were residents of 
Louisiana. Fifty-seven percent (I3) held a Bachelor of Science degree,
100.0 percent (23) had received a Master of Education degree; none 
of the respondents in this classification had earned a doctorate or 
the Certificate of Education Specialist. The administrative position 
acquired most often by the respondents was Assistant/Vice Principal 
of Discipline, and the administrators in all categories combined 
reported an average salary of $13,Jj00.00 for the past year. Forty- 
four percent (10) of the respondents were employed in either a public 
junior high school or a public senior high school, had a mean of 11.5
TABLE 12
Reasons for Leaving the Profession as Reported by 
Respondents No Longer in Education
Category Frequency Percent
Interest in other careers 9 36.0
Professional and financial advantages 8 32.0
General current conditions of educational employment 3 12.0
Status of discipline problems in education £ 8.0
Domestic interests £ 8.0
Could not locate a desirable position 1
Total * 25 100.0
* Open response item answered by IT respondents.
TABLE 13
Profiles of the Respondents by Classification as 










Graduates Mo Longer 
in the Education 
Profession
Sex Male Male Male
Age 37.1 33 31.1+
Region South South South
State Louisiana Louisiana Louisiana
Bachelor's Degree B.S. B.S. B.S.
Master's Degree M.Ed. M.Ed. M.Ed.
Advanced Degree None Ed. S. None
Educational Position Assistant/Vice 
Principal of Discipline
Classroom Teacher
Average Salary c13,-00.30 $11,000,00 ---
Type of Institution Public Senior High Public Senior High ....




Experience H.5 9 5 A
Years of Administration
Experience 3.5 0 0
Other --- --- Business/lndui
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years of educational experience, and an average of 3.5 years of 
administrative experience.
Respondents in Other Educational Positions
The respondents who reported as being employed in educational 
positions other than administration were predominantly male, of an 
average 53 years of age, and had a mean of nine years of educational 
experience. Forty-seven percent (52) of the respondents held a 
Bachelor of Science degree, 100,0 percent (111) had received a Master 
of Education,and It. 5 percent (5) had earned the Certificate of 
Education Specialist. One hundred and eight or 07-5 percent of the 
graduates in this classification were employed as classroom teachers, 
and the respondents reported an average salary of $11,000.00 for the 
past year. Forty-five percent (50) were employed in public senior high 
schools, and two percent were located in colleges or universities. 
Respondents Mo Longer in Education
Of the respondents who reported having left the profession, 
most were employed in either business or industry. Twelve or 70.6 
percent (12) were male, the average age was 3l,lt years, and a mean of 
3. It years of educational experience was reported by the respondents. 
Nine or 52.9 percent of the respondents indicated that the reason 
for leaving the profession had been due primarily to interest in other 
careers.
CHAPTER V
PERCEPTIONS OF THE RESPONDENTS REGARDING ACADEMIC PREPARATION
The findings and analysis of data contained in this chapter per­
tain to perceptions of the selected graduates in reference to their 
graduate academic preparation at this university. The results were 
reported in two sections: (1) perceptions regarding the reLevancy of
academic preparation to current administrative functions, and 
(2 ) perceived degrees of emphasis placed upon the components of admin­
istrative function. In section one the respondents were classified 
accordingly: respondents who became administrators prior to graduation,
respondents who have become administrators since graduation, respondents 
in educational positions other than administration, and respondents no 
longer in the education profession. In section two the respondents were 
classified according to respondents in administration, respondents in 
other educational positions, and respondents no longer in education.
The twelve courses of instruction which comprise the school adminis­
tration curriculum were grouped according to three categories: (1 ) re­
quired courses of instruction, (2 ) courses which are electives and are 
standard requirements of The Southern Association of Colleges and Schools, 
and (3) courses which are electable by advanced graduate students. The 
number of students who have taken courses in each category diminish 
proportionally with the required courses of instruction representing the 
largest frequency, and the category of courses electable by advanced 
graduate students representing the smallest frequency.
PERCEIVED RELEVANCE OF ACADEMIC PREPARATION
A five-degree modified Likert-type scale ranging from "least
relevant11 (1 ) to "most relevant" (3) was used by the respondents to 
record perceived degrees of relevance for each of the twelve courses
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of instruction which comprisethe school administration curriculum.
The graduates were requested to measure only the courses which 
they had taken as a part of their academic preparation at this 
university. The results have been reported according to (1) frequency 
of response, (2) composite scores, and (5 ) means. The composite 
scores were determined by multiplying the perceived rating by the
X xfrequency, and the mean was computed by the following formula: M * — ,
One hundred and fifty-one of the respondents consistently recorded 
perceived degrees of relevance, and provided additional Insight 
by selecting administrative components which were emphasized as 
distinguished from the components which percelvably should he 
emphasized in each course of instruction.
Retpondents in Administration
Of the 25 respondents who have become educational administra­
tors, eight became administrators prior to graduation, and I5 have 
become administrators since receiving a master's degree. These 
two different perspectives have been reported to present a more 
valid representation concerning perceived degrees of relevance by the 
respondents in administration.
Five or <2.5 percent of the respondents who became administrators 
prior to graduation perceived the course of instruction, School 
Administration, to be most relevant to current administrative 
functions. The required courses, Supervision of Instruction and 
The School Principalship in Elementary and Secondary Schools, were 
perceived to be very relevant by the same percentage of respondents.
In the category of courses which are electives, and are also standards
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of The Southern Association of Colleges and Schools, Problems of 
Educational Finance and School Law received the highest perceived 
degrees of relevance. Of the courses which are electable by advanced 
graduate students, Problems In Curriculum and Instruction and The Cur­
riculum in Elementary and Secondary Schools were perceived to be 
very relevant by the respondents. School Administration received the 
highest perceived mean (it. t •) of a possible five degrees, and The 
School Principalship in Elementary and Secondary Schools had a mean 
of h.5. All eight of the respondents had taken School Administration 
as a requirement in their academic preparation, whereas 1 had taken 
The School Principalship in Elementary and Secondary Schools. Problems 
of Educational Finance received a mean of ‘,.0 representing the highest 
perceived degree of relevance recorded by the respondents who 
became administrators prior to graduation. The l‘> respondents who 
have become administrators since graduation perceivably rated School 
Administration, Supervision of Instruct ton, axid the School Principalship 
in Elementary and Secondary Schools as being very relevant to current 
administrative functions. Administration of School Personnel,
Educational Facility Planning, and School Law each received a 
perceived mean of 1.0, and were perceived to be very relevant 
standard electives prescribed by The southern Association of
Colleges and Schools. Problems of Educational Finance had a perceived 
mean of % 7 .  The respondents who have become administrators since 
graduation recorded a mean of 1,0 for both Problems in the Organization 
and Administration of Education and Theories and Practices in 
School Administration.
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The responses of the respondents who became administrators prior 
to graduation appeared to be of a significant difference from the 
reports of respondents who have become administrators since 
graduation. The required course of instruction which received the 
highest perceived degree of relevance by both classifications of 
administrators was School Administration. There was a difference 
between the perceptions of the two classifications of administrators 
regarding which of the two other required courses of instruction 
should receive the higher degree of relevance, but both Supervision 
of Instruction and The School Principalship in Elementary and 
Secondary Schools were considered to be very relevant academic 
requirements. A similar difference in perceptions also existed in 
reference to Problems of Educational Finance. The respondents 
who became administrators prior to graduation perceived this course 
of instruction to be most relevant with a mean of ‘>.0, and the res­
pondents who have become administrators since graduation perceived 
Problems of Educational Finance to be very relevant with a mean 
of 3.7. Of the standards prescribed by The Southern Association of 
Colleges and Schools, Problems of Educational Finance and School 
Law were perceived to have the highest overall degrees of relevance 
as electable courses of instruction which are very relevant to 
current administrative functions. The respondents who became 
administrators prior to graduation perceived Problems in Curriculum 
and Instruction and Hie Curriculum in Elementary and Secondary 
Schools to have the higher degrees of relevance of the courses 
which are electable by advanced graduate students. The respondents
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who have become administrators since graduation felt that Problems 
in the Organization and Administration of Education and Theories 
and Practices in School Administration were the courses in this 
category which should receive the higher degrees of relevance. As an 
overall mean of the perceptions reported by the two classifications 
of administrators, Problems in Curriculum and Instruction and 
Theories and Practices in School Administration received the higher 
perceived means of relevance. Ten of the twelve courses of 
instruction which comprise the academic preparation of school admin­
istrators were perceived by the respondents in administration to 
range from an overall mean of 3*3 to b.2 degrees as very relevant 
courses.
Respondents in Other Educational Positions
One hundred and eleven or Yl( percent of the respondents who 
received a Master of Education degree in School Administration 
were in educational positions other than administration. The 
required courses which were perceived to be very relevant to current 
administrative functions were School Administration, Supervision 
of Instruction,and The School Principalship in Elementary and 
Secondary Schools. Problems of Educational Finance and School Law 
each had a mean of I4.i1, and were perceived to be very relevant 
standard electives. Of the courses of instruction electable by 
advanced graduate students, Problems in Curriculum and Instruction 
and Problems in the Organization and Administration of Education 
were perceived to be very relevant to current administrative functions; 
both courses had a mean of 3.»'. One hundred and nine or 9^.2 percent
TABLE U
Perceptions of Respondents Who Became Administrators Prior





























0 .0 0 .0 0 .0 1.> 3T • 5 5 2. 5 3 .0 8 100.3
Supervision of 
Instruction
1 12-5 3 .0 1 12-5 s '■2.5 1 12.3 0 .0 J•J 100.0
The School Princi­
palship in Elemen­




2 £5.0 3 .0 0 .0 CT ,-p c- C  . J 1 13.0 £ £5.0 8 100.0
Administration of 
School Personnel
0 .0 1 12.5 0 .0 1 12.5 3 .3 '3.3 8 100.0
Educational Facility 
Planning
0 .3 3 .3 1 12.3 3 .3 3 .3 -1’ 0 100.0
Problems of
Educational Finance
0 .3 0 .3 3 .0 0 « V £ £3.3 '-".3 8 100.0
School Law 0 .3 3 .3 1 12. 3 1 12.5 0 .0 ■ " 5.0 8 100.0
Supervision of 
Student Teaching
I 12.5 £ 2 S 3 0 .3 1 12.5 1 12.5 J r .  5 8 100,0































0 .0 3 .0 3 .0 3 j i ■ "j 0 .0 5 62.5 8 100.0




o•o 1 12.= 3 .3 1 12. 5 0 .3 - . 3 8 100.0
The Curriculum in 
Elementary and 
Secondary Schools
3 .0 3 .3 3 .3 2 2%0 0 .0 6 75.0 8 100.0
Theories and
Practices in School 
Administration
3 .0 0 .0 1 12.= 1 12.; 0 .3 : ̂  • 0 g 100.0
TABLE 15
Perceptions of Respondents Who Became Administrators Prior to






















Score Frequency Score Mean
Required Courses
School Administration 0 0 0 12 25 5 37
Supervision of 
Instruction
1 0 3 20 S 2c 3-3
The School




2 0 0 20 y 27 **.5
Administration of 
School Personnel
0 2 3 0 2 r 3.0
Educational Facility 
Planning
0 0 7J ") 0 1 7y 3-0
Problems of Educational 
Finance
D 3 0 0 10 2 10 3.0
School Law 0 0 7y - 0 2 1 3-5
Supervision of 1 1 0 r lh 2.8
Student Teaching
C'-


























Problems in Curriculum 
and Instruction
0 0 0 12 0 j 12 u.o




0 2 0 h 0 2 r~ 3.0
The Curriculum in 
Elementary and 
Secondary Schools
0 0 0 0 2 8 J..0
Theories and
Practices in School 
Admini stration
0 0 -Z 1 0 2 -7 3.5
TABLE It
Perceptions of Respondents Who Have Become Administrators Since































0 .0 I 6.5 1 o 10 6”.0 3 £0.0 0 ,0 15 130.0
Supervision of 
Instruction
0 .0 1 ■ 5 0  . 0 11 '3-5 1 ■ .5 £ 13.5 15 100.0
The School Principalship 




0 . 0 1 . 5  ̂ 2 - 0 33-5 2 1 3 o 0 .0 15 100.0
Administration of 
School Personnel




■J ■ - 3 .0 0 .0 £ 13-3 0 .0 15 -Vi_ , t; 15 100.0
Problems of Educa­
tional Finance
o ■N 0 .3 L £ 13.3 0 .0 l£ “0.0 15 100.0
School Law 0 .3 3 .0 1 - . 5 I " * y 1 ■ .5 l£ 50. 0 15 1 0 0 . 0
Supervision of 
Student Teaching
1 ■: 2 15.5 1 2 £0.0 1 .5 L'.O 15 100.0








































Practices in School 
Administrat ion
.0 0 .0 1
.0 0 .0 0 .0
.0 1
0 .0 0 .0 0
■ 5 2 13.'
0 1
0 .0 13 87.0 15 100,0
0 .0 11 93.5 I5 100.0
0 .0 11 73-5 15 100.0
0 .0 1L 93.5 15 100.0
table 17
Perceptions of Respondents Who Have Become Administrators Since



























School 3 2 3 10 13 15 •_0 1.0
Administration 
Supervision of 0 2 0 u 3 13 Si 3-9
Instruction 






Administration of 0 0 3 0 2 e 1.0
School Personnel 
Educational Facility 0 3 3 r*- 3 2 8 l.o
Planning 
Problems of 0 7y 3 0 7y ii 3-7
Educational Finance 
School Law ■'I'•w' 3 2J 7y 12 1.0
Supervision of 1 1 \y 12 > Q 25 3*1
Student Teaching
0












































of the respondents in this classification had taken School Administra­
tion as part of their required academic preparation, whereas 
only 16 or 11.1 percent had elected to take Problems in Curriculum 
and Instruction as advanced graduate students. The standard elective 
prescribed by the Southern Association of Colleges and Schools which 
had the largest percentage of graduates in this classification was 
Supervision of Student Teaching with a frequency of 66 or '{'(,'j percent 
The course in this category with the smallest number of graduates 
was School Law with a frequency of 2 2 or l\). "> percent.
Respondents No Longer in Education
Of the 17 or 11 percent of the respondents no longer in education 
nine perceived The School Principalship in Elementary and Secondary 
Schools to be very relevant to current administrative functions with 
a mean response of 5.7. Educational Facility planning had a mean 
of five, and Administration of School Personnel and School Law each 
had a perceived mean of 1.0. Of the courses electable by advanced 
graduate students, Problems in the Organization and Administration 
of Education was perceived to be very relevant with a mean of 5-7* 
and Problems in Curriculum and Instruction had a mean of
SUMMARY OF PERCEPTIONS REGARDING ACADEMIC PREPARATION 
The total perceptions reported according to the four classi­
fications revealed that 115 or 91 percent of the respondents 
perceived School Administration to be very relevant to current 
administrative functions by an overall mean of 1.0. Forty-five or
table lfi
Perceptions of Respondents in Educational Positions Other Than































0 .0 H 12.5 3 T.o 88 52.0 29 2c. 0 2 2.0 111 100,0
Supervision of 
Instruction







■'.0 15 1- .0 11 10,0 55 50.8 21 22.0 S/ 5.8 111 100.0
Administration of 
School Personnel
0 .0 y * - □ 5.0 11 10.0 10 9-3 6". 8 111 100.0
Educational Facility 
Planning
;'.o 5-5 '7.0 9 8.0 t "1.0 111 100.0
Problems of
Educational Finance
1 1.0 J • •—,l O 10 9.3 22 19. '7 .. * 111 100.0
School Law 1 1.0 J . ̂ 1 1.0 ~ -..0 13 12.0 -O .50.0 111 100.0
Supervision of 
Student Teaching
1u 5.0 12 11.0 o> 8.0 38-8 16 lc.O £5 ££.5 111 100,0





























Problems In 1 1.0 1 1.0 I 5.3 r.O 3 3.0 93 65. r 111 100.0
Curriculum and 
Instruction




The Curriculum in 1 1.0 9 “.0 k 3. 5 9 5.0 9 5.0 ^9 71.5 111 100.0
E lenient a ry and 
Secondary Schools
Theories and 1 1.0 3 3.0 L 3.5 ' ■ .3 3 3.0 93 -3.5 111 100.0
Practices in School 
Administration
table 19
Perceptions of Respondents in Educational Positions Other Than







































































































1 21 27 1"2 90 8c 317 3-7
r u





























I 2 12 28 15 le 58 3-6




0 9 12 21 25 19 - 9 3.6
The Curriculum in 
Elementary and 
Secondary Schools
1 18 12 3~ ^5 32 112 3-5
Theories and
Practices in School 
Administration
1 12 28 It; 18 -.2 3-^
“"'J
TABLE 20

































0 .0 2 12 .0 2 1 2 .3 6 3 5 .3 1 r .0 o  3S .0 17 100 .0
Supervision of 
Instruction







0 .0 1 -..0 5 H o 3 IT.5 2 1 2 .0 5 L 7 .0 17 1 00 .0
Administration of 
School PersonneL
0 .0 3 .0 3 .3 2 9 .3 0 .3 12 - 1 . 0 17 100 .0
Educational Facility 
Planning
0 .0 0 .3 3 .3 3 .3 1 ■ .0 1- 9 0 17 1 00 .0
Problems of
Educational Finance
0 .0 3 .3 1 ■ .0 1 • .3 3 .3 r  -.8.0 17 1 00 .0
School Law 0 .0 0 .3 0 .3 1J 1^.5 3 .3 lc 32.: 17 1 00 .0
Supervision of 
Student Teaching
0 .0 2 12 .0 3 l7o 1 ■l .O 0 .0 U  cL.5 17 1 00 .0
TABLE 20 Continued
1 2 J ii 5
Least Little Average Very Most No
Courses of Relevant Relevance Relevance Relevant Relevant Response Total
Instruction No. i No. % No. & No. i- n o . i No. % No. %
Advanced Courses
Problems in 0 .0 0 .0 2 12.0 1 c.O 0 .0 R  -2.0 17 100.0
Curriculum and
Instruct ion




The Curriculum in 0 .0 1 v.O I ■ .0 0 .0 0 .0 i= -e.o 17 100.0
Elementary and
Secondary Schools




Perceptions of Respondents No Longer in Education According to


























School 0 L 2b —■> 11 39 3.5
Administration 
Supervision of 1 2 20 uJ 10 3^ 3-1*
Instruction 






Administration of 0 0 3 20 3 20 L.O
School Personnel 
Educational FaciLity o 0 0 0 z 1 c 5-0
P fanning 
Problems of 0 3 2 L 3 2 *7 3-5
Educational Finance 
School Law 0 0 0 12 0 3 12 Jj.O
Supervision of 0 b 9 i 0 r IT 2.8
Student Teaching





























0 0 I* 0 3 10 3-3




0 0 3 8 0 3 11 3-7
The Curriculum in 
Elementary and 
Secondary Schools
0 2 3 0 0 2 2.5
Theories and
Practices in School 
Administration
0 0 3 0 0 I 3 3.0
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29.5 percent of the respondents perceived Problems of Educational 
Finance to be very relevant as a standard elective with a mean of *4.3, 
and School Law was perceived to be very relevant by 20 percent (30) 
of the respondents with a mean of L.3* Of the courses which are 
electable by advanced graduate students, Problems in Curriculum 
and Instruction had a frequency of 2̂ 4 and an overall mean of 3-*-’, 
and Problems in the Organization and Administration of Education had 
a frequency of 25 and an overall mean of J.' . School Administration 
was determined by the perceptions of the respondents in all three 
classifications as having the highest degree of relevance of any 
required course of instruction. Problems of Educational Finance 
was selected by the respondents as being a very relevant standard 
elective by the two classifications of administrators and by the 
respondents in other educational positions; School Law was perceived 
to be very relevant by the respondents in all three classifications.
Of the courses which are electable by advanced graduate students,Pro­
blems in Curriculum and Instruction was perceived to be a very relevant 
elective by the respondents in both classifications of administration, 
and by the respondents in other educational positions.
The twelve courses of instruction in the three categories 
which comprise the school administration curriculum had an overall 
mean range from 3*^* which is to the lower scaled limit of "very 
relevant", to *4.5 which is to the higher limit of this degree of 
relevance. An analysis of the findings therefore suggests that all 
twelve courses of the school administration curriculum were perceived 
to be very relevant by the respondents in reference to current 
administrative functions of school administrators.
TABLE 22
Summary of Perceptions Regarding Academic Preparation Illustrated 
by Sub-Totals of Response According to Classification
Respondents in Respondents In Respondents No
Educational Other Educational Longer in
Administration Positions Education Sub-TotalCourses of -------------- --------- --------  ---------




23 15.0 109 '2.0 11 ■’.0 li*3 91*.0
Supervision of 
Instruction







21 15.0 10c "0.0 9 5.0 136 90.0
Administration of 
School Personnel
3.0 56 2b.0 z J.O 1*5 29-5
Educational Facility 
Planning
3 2.0 52 21.0 1 1.0  ̂- 2L.0
Problems of
Educational Finance
5 1.0 Z c- J - 23.0 2 1.3 29-5
School Law 3.0 22 1; .0 7J 2.0 30 20.0
Supervision of 13 9.0 5c 57.0 1*.0 105 70.0
Student Teaching
TABLE 22 --  Continued
Respondents In Respondents In Respondents No
Educational Other Educational Longer In
Administration Positions Education Sub-TotalCourses of --------------  ---------  ---------  ---------





C 3.0 V 1 1 .0 7> 2.0 2 i 1-..0




3 £ .0 19 15.0 > 2 . 0 17 .0
The Curriculum in 
Elementary and 
Secondary Schools
k.O 52 2 1 .0 2 1 .0 U3 2r_ .0
Theories and
Practices in School 
Administration
z
2 . 0 16 1 2 . 0 1 1 .0 2 2 lc.O
TABLE 25
Summary of Perceptions Regarding Academic Preparation Illustrated by Accumulative






















School 97 1 . 2 h 2 S 3 .9 39 3 .5 U 5 505 i*.o
Administration
Supervision 77 5.7 560 3 .7 37 3.1+ 128 1+71 3-7
of Instruction 






Administration of U 5 -5 135 3.7 20 - . 0 16^ 3.7
School Personnel 
Educational FaciLity 11 5-7 10 5 3 -3 El 5. J ^ - 121 3-1+
Planning 
Problems of 21 14.2 lc6 h.h V 3 0 1 z 198 1+.3
Educational Finance 
School Law 19 5.8 97 h.U 12 1..0 30 128 *+•3
Supervision of 59 5.0 317 3-7 17 2 .8 105 373 3-fc
Student Teaching















































Courses of Instruction With The Highest Degrees of Perceived 









(2) The School Principalship in Elementary 
and Secondary Schools
Southern Association Standards
(1) Problems of Educational Finance
(2) School Law
(3) Educational Facility Planning 
Advanced Courses
(1) Problems In Curriculum and Instruction
(2) Theories and practices in School 
Adminlstrat ion
Southern Association Standards
(1) Problems of Educational Finance
(2) School Law
Advanced Courses
(1) Problems in Curriculum and Instruction
(2) Problems in the Organization and 
Administration of Education




(1) Educational Facility Planning
(2) Administration of School Personnel
(3) School Law
Advanced Courses
(1) Problems in the Organization and Admin­
istration of Education
(2) Problems in Curriculum and Instruction
Graduates in Educational 




(2) Supervision of Instruction




PERCEIVED EMPHASIS OF THE COMPONENTS OF ADMINISTRATIVE FUNCTION 
A second scale was designed in the instrument to provide 
additional Insight concerning the perceived degrees of relevance 
regarding academic preparation. Seven specific components of 
administrative function which had been determined through a 
review of related literature were listed, and the graduates 
were requested to indicate the component they felt had received 
the "most" emphasis in each course of instruction. A third scale 
was designed in the same manner for recording perceptions in 
reference to the component which "should" receive the "most" 
emphasis in each course of instruction. The seven components of 
administrative function listed were: (1) decision making,
(2) planning, (3) organizing, (J*) communicating, (s) influencing,
(6) coordinating, and (7) evaluating.
There appeared to be very little difference between the 
perceptions of the two classifications of respondents in adminis­
tration regarding the components which were emphasized, and 
the components which should be emphasized. The respondents in 
administration were not divided in section two. The data were 
analyzed according to three classifications of respondents: res­
pondents in educational administration, respondents in other 
educational positions and respondents no longer in education.
Frequencies of response for components which perceivably had 
received the "most" emphasis in each course of instruction were computed
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and compared with the total frequencies of response for components 
which "should'1 receive the "most" emphasis according to each course 
of Instruction. A rank difference correlation coefficient was 
determined for the two overall ranks of the three major classifica­
tions in the final analysis by using the following formula:
6x £  D c" 
p = 1 • n(n.-Y7
Five degrees of freedom were used, and significance of relationship 
was accepted at the .01 (.8'Y) and ,0‘j (.Y\J+) levels.
School Administration
The respondents in educational administration perceived that 
decision making had been most emphasized, and should receive the 
most emphasis in School Administration. Respondents in other 
educational positions and those no longer In the profession felt that 
organizing had been most emphasized, and that decision making 
should be most emphasized. The respondents in all three classifica­
tions perceivably agreed that decision making was the functional 
component which should receive the most emphasis In this area of the 
curriculum; organizing was perceived as being second in priority; 
followed by planning and communicating.
Supervision of Instruction
The component of administrative function which received the 
most emphasis in Supervision of Instruction, as perceived by 
administrators, was communicating. The respondents in administration, 
and the respondents who were no longer in education, Indicated that 
evaluating should receive the most emphasis. The respondents in 
other educational positions perceived that evaluating and communicating
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had bean emphasized In Supervision of Instruction, and that communicating 
should receive the most emphasis; followed by planning and evaluating.
The School Principalship In Elementary and Secondary Schools
The respondents In all three classifications indicated that 
decision making was the component of administrative function which had 
received the most emphasis in this course of Instruction. They also 
agreed that decision making should be the component most emphasized, 
and that organizing should also receive emphasis.
Administration of School Personnel
Of the respondents who had taken Administration of School Personnel, 
those in educational administration and in other educational positions 
perceived that communicating had received the most emphasis. The 
respondents in these two classifications also felt that communicating 
should receive the most emphasis, and the respondents no longer in 
education indicated that coordinating should be most emphasized. 
Educational Facility planning
The respondents in the three classifications reported that planning 
in regard to educational facilities was the functional component 
most emphasized in this area of the curriculum. The respondent percep­
tions in the three classifications also indicated that planning 
should receive the most emphasis. The respondents in educational 
positions other than administration felt that coordinating and 
evaluating were also important components of administrative function.
The overall rank of components by the three classifications supported 
this perception.
Problems of Educational Finance
In reference to Problems of Educational Finance the respondents
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in administration Indicated that planning was the component which 
had received the most emphasis. Planning was also the component 
of administrative function which the respondents in all three 
classifications felt should receive the most emphasis, and the overall 
perceptional rank indicated that decision making should also be 
emphasized.
School Law
In regard to School Law, the respondents perceived decision 
making and evaluating to be the components which were most emphasized. 
These two components were also perceived to be the parts of adminis­
trative function which should be emphasized. The respondents in 
administrative positions felt that more emphasis should be placed 
upon communicating, but this perception was not supported by the 
respondents in other educational positions.
Supervision of Student Teaching
The respondents in administrative positions perceived that 
evaluating was the component which had been most emphasized in this 
course of instruction, yet the perceptions of the respondents in 
other educational positions indicated that communicating had been 
stressed. The respondents in administration perceived that communi­
cating was the component of administrative function which should 
receive the most emphasis, and the respondents in other educational 
positions felt that most emphasiB should be placed upon planning. 
Problems in Curriculum and Instruction
The respondents in all three classifications,in reference to 
Problems in Curriculum and Instruction, indicated that planning
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was the functional component which had been most emphasized.
Agreement was found among the perceptions of the respondents In all 
classifications that planning should receive the most emphasis; 
followed by emphasis placed upon the components of coordinating and 
organizing.
Problems In the Organization and Administration of Education
The respondents in administration perceived that decision 
making was the component of administrative function that had been 
most emphasized in this course which is electable by advanced 
graduate students. Respondents in other educational positions 
indicated that planning had received the most emphasis, and that 
decision making and organizing had also been emphasized. The 
respondents in all three classifications agreed that planning
should receive the most emphasis; followed by decision making and
organizing.
The Curriculum in Elementary and Secondary Schools
Planning was the functional component which was perceived to
have been most emphasized in The Curriculum in Elementary and 
Secondary Schools, yet the respondents in administration felt that 
organizing, communicating, coordinating, and evaluating had also 
received equal degrees of emphasis. The overall perception of the 
respondents indicated that planning should be emphasized, followed 
by organizing and coordinating, but the respondents in administration 
indicated that coordinating was the component of administrative 
function which should be most emphasized.
Theories and Practices in School Administration
The respondents in administration felt that coordinating had
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been most emphasized, and Che respondents no longer In education 
perceived that organizing had received the most emphasis in this 
course of Instruction, The respondents in other educational positions 
felt that organizing had been emphasized. The respondents in all 
three classifications as an overall average perceived that planning 
should receive the most emphasis; followed by decision making.
DEGREES OP REIATIONSHIF
In the final analysis of data, a coefficient of rank difference 
cor re lat ion was determined for the two overall ranks of perceptions 
regarding the components of administrative function which had 
received the "most" emphasis in each course of instruction as compared 
with the components which "should" receive the "most" emphasis.
The levels of significance were accepted at the .01 and ,0'j levels.
Of the required courses of instruction,The School Principalship 
in Elementary and Secondary Schools received the highest perceived 
degree of significance between the two overall ranks at the ,9' level. 
All three required courses of instruction were found to have a 
significant degree of relationship at the *01 and .0'; levels. 
Educational Facility Planning, School Law, Supervision of Student 
Teaching, and Problems of Educational Finance were the standard 
electives found to have a significant degree of relationship between 
the two overall ranks at the .0r; level. Of the courses which are 
electable by advanced graduate students, Problems in the Organization 
and Administration of Education, The Curriculum in the Elementary 
and Secondary Schools, and Theories and Practices in School 
Administration had significant degrees of relationship between the
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two overall ranks at the ,05 level. Illustrated in T,.ble ^9 *re the 
total frequencies of response, overall means, and the degrees of 
relationship perceived regarding emphasis of components for 
each course of instruction. This final analysis of data suggests 
that there was a significant degree of relationship between the 
components which were most emphasized in each course of instruction, 
and the functional components which perceivably should be most 
emphasized.
TABLE 25



















Decision Making C.J 1.5 21 2.0 3 2,0 29 2.0
Planning 3 6-5 9
0
%
LT\ 1 3.5 13 6.0
Organizing li 5-3 27 1.0 U 1.0 35 1.0
Conmunlcating 5 1.5 16 3.0 0 6.0 21 3-0
Influencing 1 6.0 0 6.0 0 6.0 7 6.5
Coordinating I 6.0 10 6.0 0 6.0 11 5-0
Evaluating 1 -i.O t;s 7.0 1 3-5 'l1 6.5
Undecided 15 h 22
Sub-Total 25 109 13 11*5
TABLE 26



















Decision Making 9 1.0 32 1.0 6 1.0 17 1.0
Planning 2 1.0 19 3.0 1 1.0 22 3.0
Organizing - 2.0 22 2.0 1 2.0 32 2.0
Communicating 2 1.0 12 O 1 1.0 15 1.0
Influencing 1 6.0 3 6.0 0 6.5 1 c.O
Coordinating 2 i-.O 10 3-9 0 1.5 12 5-0
Evaluating 0 ".3 2 7.0 1 1.0 3 ^.0
Undecided I 9 0 10
Sub-Total 25 L09 13 U 5
table 27



















Decision Making 1 k.O 6 5.0 0 6.5 7 5-5
Planning 0 6.0 Ik 3.5 1 k.o 15 k.O
Organizing 3 3.0 Ik 3.k 1 k.O 18 3.0
Communicating 10 1.0 OJ 1.5 0 t. 5 33 1.0
Influencing 0 c.O 5 6.5 1 k.O 6 7.0
Coordinating 0 6.0 5 6.5 2 1.5 7 5-5
Evaluating k 2.0 23 1.5 2 1.5 29 2.0
Undecided 3 7 5 15
Sub*Total 21 97 12 I30
table 28
Perceived Emphasis Components Should Receive


















Decision Making 0 1 V O 0 7.3 1 T,0
Planning 1 J.3 22 2.3 1 **•5 2b 3.0
Organizing zj 3.3 13 b.O 1 IT b.O
Comr.unicat ing - 2.0 2b 1.3 > £.3 53 1.3
influencing I :J ■ 3 - S • s' 1 b.: 9 5 o
Coordinating 1 *\y * y * , L : C • J •. j 5*5
Eva1vat ing - i.: I 2 3 s 1.3 31 2.0
Endec ided £ - J
Sub-Total 2L Zt'' L2 133
x-
TABLE 29
Perceived Emphasis Components Received in The School Frincipalship in 
Elementary and Secondary Schools









Funct ion No. Rank No. Rank No. Rank No. Rank
Decision Making 10 1.0 32 1.0 *s 1.0 L 1.0
Planning 1 ~J * ") 1L 3.0 l 1.0 1c 3-0
Organizing Zy 2.3 I'7 2.0 0 V.O 20 2.0
Comr.unicat ing 2 7. C s * J 10 * * * ✓ 2 2.: u 2,0
Influencing 1 s' a 2 •:.o 2 2. f c.O
Coordinating 2 2 L‘J * J 10 0 '..0 12 5.3
Evaluating 0 * -J 0 3 ■:.D 0 7 .0
I'ndec ided T 21 - 2;
Sub-Total 22 10c 12 1U0
TABLE 30
Perceived Emphasis Components Should Receive in The School 
Principalship in Elementary and Secondary Schools
Graduates in Graduates in Graduates No
Educational Other Educational Longer in
Administration Positions Education Total
No. Rank No. Rank No. Rank No. Rank
Decision Making 15 1.0 35 1.0 u 1.5 5^ 1.0
planning 0 6.5 18 3.0 1 1.5 19 3-0
Organizing 2 3.0 22 2.0 k 1.5 28 2.0
Comnunicatlng 2 3.0 8 5.0 2 3.0 12 5-0
Influencing 1 5.0 1 7.0 0 t.5 2 6.5
Coordinating 2 3.0 13 1.0 1 1-5 16 1.0
Evaluating 0 £.5 2 t.0 0 6.5 2 6.5
Undecided 0 7 0 7





Perceived Emphasis Components Received in


















Decision Making 0 5.0 3 5-0 1 3.0 k
Planning 0 5.0 3 5.0 1 0*KA k ^.5
Organizing 0 5.0 2 7 .0 0 6.0 2 7.0
Coitmunicating 2 1.0 11 1.0 1 3.0 Ih 1.0
Influencing 0 5.0 li 2.5 0 6.0 h ^.5
Coordinating 0 5-0 k 2.5 2 1.0 6 2.0
Evaluating 1 2.0 3 5.0 0 6.0 k fc.5
Undecided 2 r ~ 0 8
Sub-Total 5 36
TABLE 32
Perceived Emphasis Components Should Receive in
Administration of School Personnel
Graduates in Graduates In Graduates No
Educational Other Educational Longer in
AdministratIon Positions Education Total
No. Rank No. Rank No. Rank No. Rank
Decision Making 0 3-5 2 b.2 1 3.0 3 6.0
Planning 0 5-5 It 3*5 1 3.0 5 3-5
Organizing 1 2.5 it 3.5 0 t.o 5 3.5
Comnunicating 3 1.0 11 1.0 1 3.0 15 1.0
Influencing 1 2.5 3 5.0 0 t.o h 5.0
Coordinating 0 5.5 7 2.0 2 1.0 9 2.0
Evaluating 0 5-5 2 o.5 0 t.o 2 7.0
Undecided 0 2 0 3

























Decision Making 0 % 0 0 ■f.o 0 **•5 0 6.0
Planning 1 1.5 20 1.0 2 1.0 23 1.0
Organizing 0 5.0 2 3.0 0 ^•5 2 5.5
Comnunlcatlng 0 5.0 0 6.0 0 ^•5 0 6.0
Influencing 0 5.0 0 6.0 0 It. 5 0 6.0
Coordinating 1 LT\•i—l 1 i+.o 0 I*.5 2 5.5
Evaluating 0 5.0 5 2.0 0 I*. 5 2 2.0
Undecided 5 6 0 9
Sub-Total 5 52 2 59
so\o
TABLE 3I4
Perceived Emphasis Components Should Receive in
Educational Facility Planning
Graduates in Graduates in Graduates No
Educational Other Educational Longer In
Administration Positions Education Total
No. Rank No. Rank No. Rank No, Rank
Decision Making 0 5.0 0 6.5 0 ^.5 0 T.O
Planning h 1.0 19 1.0 2 1.0 25 1,0
Organizing 0 5.0 1 0 ^.5 1 5.0
Conmunicating 1 2.0 0 c.5 0 1 5.0
Influencing 0 5.0 1 ^ 0 0 1 5.0
Coordinating 0 5.0 5 2.0 0 ^.5 5 2.0
Evaluating 0 5.0 2 3-0 0 ^.5 2 3-0
Undecided 0 b 0 b





Perceived Emphasis Components Received in
Problems of Educational Finance
Graduates in Graduates In Graduates No
Educational Other Educational Longer in
Administration Positions Education Total
No. Rank No. Rank No, Rank No. Rank
Decision Making 2 1.0 3 *+.5 0 5.5 5 3.5
planning 1 2,0 12 1.0 2 1.0 15 1.0
Organizing 0 5.0 5 3-0 0 5.5 5 3.5
Conmunicating 0 5.0 3 b.5 1 2.5 k 5.0
Influencing 0 5.0 0 7.0 0 5.5 0 7.0
Coordinating 0 5.0 6 2.0 0 5-5 t 2.0
Evaluating 0 5.0 2 6.0 1 2.5 3 6.0
Undecided 2 1[ 1 10





Perceived Emphasis Components Should Receive in





















Decision Making 3 1.0 3 k.5 1 3.0 7 2.0
Planning 1 2.0 13 1.0 2 1,0 16 1.0
Organizing 0 5.0 5 2.5 1 3.0 6 3.0
Conwunicating 0 5.0 2 6.0 0 6.0 2 6.5
Influencing 0 5.0 3 ^.5 0 ■-.0 3 5.0
Coordinating 0 5.0 5 2.5 0 6.0 c.J k.o
Evaluating 0 5.0 1 7.0 1 3.0 2 6.5
Undecided 1 6 0 7
Sub-Total 5 36 5 k8
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TABLE JT



















Decision Making 1 2.0 10 1.0 1 1.5 12 1.0
Planning 0 LfAaLT\ 1 7 * 7 0 5.0 I 6.5
Organizing 0 5.5 1 5*5 0 5.0 1 6.5
Cocmunicatlng 1 2.0 1 5-5 0 5.0 2 i+.o
Influencing 0 5.5 2 3-0 0 5.0 2 it.O
Coordinating 0 5.5 1 5-5 1 1.5 2 k.o
Evaluating 1 2.0 5 2.0 0 5-0 It 2,0
Undecided 2 3 1 c
Sub-Total 5 22 5 JO
TABLE 38
Perceived Emphasis Components Should Receive in
School Law
G raduates In  G raduates In  G raduates No
E d u c a tio n a l O th e r E d u c a tio n a l Longer in
A d m in is t ra t io n  p o s it io n s  E d u ca tio n  T o ta l
No. Rank No. Rank No. Rank No. Rank
D e c is io n  Making 2 1.0 12 1.0 0 5*5 u 1.0
P la n n in g 0 5.5 1 5-5 1 2.0 2 5-0
O rg a n iz in g 0 5.5 1 5 .5 0 5.5 1 6.5
C om aun ica ting 1 2.5 1 5 o 1 2.0 3 5-0
In f lu e n c in g 0 5*5 2 2.5 1 2.0 5 3 .0
C o o rd in a t in g 0 5-5 1 5.5 0 5.5 1 t . 5
E v a lu a tin g 1 2-5 2 2 .? 0 5.5 5 3 .0
Undecided 1 2 0 3
S u b -T o ta l 5 22 3 30
Components o f
A d m in is t ra t iv e
F u n c tio n
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TABLE 39
Perceived Emphasis Components Received in Super­
vision of Student Teaching
Components o f
A d m in is t ra t iv e
F u n c tio n
G raduates in
E d u c a tio n a l
A d m in is t ra t io n
No. Rank
G raduates in  
O th e r E d u c a tio n a l 
P o s it io n s
No. Rank
G raduates No 
Longer in  
E d uca tio n
No. Rank
T o ta l
No. Rank
D e c is io n  Making 1 ^5 3 7 .0 0 5-5 it 7 .0
P la n n in g 3 2 .5 l i t 3 .0 0 5.5 17 3-0
O rg a n iz in g 0 6 .5 10 l t.0 1 2 .5 11 1.0
C onm unica ting 3 2 .5 25 1.0 0 5-5 28 1.0
In f lu e n c in g 1 1 .5 5 6.0 1 2 .5 7 6.0
C o o rd in a tin g 0 6-5 8 5.0 0 5-5 8 5.0
E v a lu a tin g 1* 1.0 16 2.0 3 1.0 23 2.0
Undec ided 1 5 1 7
Sub-Total 13 Sc 105
TABLE 40
Perceived Emphasis Components Should Receive in
Supervision of Student Teaching
Graduates in Graduates in Graduates No
Educational Other Educational Longer in
Administration Positions Education Total
No. Rank No. Rank No. Rank No. Rank
D e c is io n  Making 0 6.0 1 7.0 0 6.0 1 7.0
P la n n in g 1 4.0 24 1.0 1 3 .0 26 1.0
O rg a n iz in g 0 t.o 3 5-5 0 6.0 5 5-5
C on tnun lca ting 4 1.0 20 2.0 1 3 .0 25 2.0
In f lu e n c in g 2 3-0 8 4.0 1 0a 11 4.0
C o o rd in a t in g 0 6.0 5 5.5 0 c.O 5 5.5











Perceived Emphasis Components Received in Problems








Education T o ta l
Function No. Rank No. Rank No. Rank No. Rank
Decision Making 1 2.0 1 5*5 0 4.5 2 8.5
Planning %j 1.0 7 1.0 2 1.0 12 1.0
Organizing 0 5.0 1 5.5 0 4.5 1 4.0
Conmunicating 0 5.0 0 6.0 0 4.5 0 6.0
Influencing 0 5.0 0 6.0 0 4.5 0 6.0
Coordinating 0 5.0 2 2.0 0 4. 5 c . 2 .5
Evaluating 0 5.0 0 fc.o 0 4 .5 0 6.0
Undecided 1 K 1 7
Sub-Total It 2k
TABLE J*g
Perceived Emphasis Components Should Receive in Problems


















Decision Making 1 2.5 0 6.5 0 5-0 1 5.5
Planning 1 2.5 1+ 1.0 1 1.5 h•. 1.0
Organizing 0 t.o 3 2.0 0 5.0 3 3.0
Conmunicating 1 c» j 1 k.5 0 5.0 2 J+.o
Influencing 0 6.0 1 ^.5 0 5.0 1 5-5
Coordinating 1 2.5 2 3.0 1 1.5 It 2.0
Evaluating 0 6.0 0 6-5 0 5.0 0 7.0
Undecided 1 5 1 i
Sub-Total 5 16 5 Sk
TABLE 1+3
Perceived Emphasis Components Received In Problems in
the Organization and Administration of Education
Graduate» In  Graduates In Graduates No
Educational Other Educational Longer In
Administration Positions Education Total
No. Rank No. Rank No. Rank No, Rank
Decision Making 1 1.0 k £.0 1 2.0 h 2.0
Planning 0 ^.5 7 1.0 0 5.5 7 1.0
Organizing 0 ^.5 3 3 .o 1 £.0 k 3 .0
Conmunicating 0 ^.5 1 5.5 1 2.0 2 6.5
Influencing 0 6.5 0 7.0 0 5 0 0 7.0
Coordinating 0 6.5 2 6.0 0 5-5 2 6.5
Evaluating 0 6.5 1  ̂ =; J  * J 0 5-5 1 6.0
Undecided 2 1 0 3




t a b l e  kk
perceived Emphasis Components Should Receive in the
Organization and Administration of Education
Graduates In Graduates In Graduates No
Educational Other Educational Longer tn
Administration Positions Education Total
No. Rank No. Rank No. Rank No. Rank
Decision Making 1 1-5 k 2.0 1 2.0 c 2.0
Planning 1 U 5 8 1.0 1 2.0 10 1.0
Organizing 0 5.0 5 8.0 1 2.0 k 3.0
Cocmunicating 0 5.0 0 8.5 0 5.5 0 6.5
Influencing 0 5.0 0 6.5 0 5.5 0 6.5
Coordinating 0 5.0 1 5-0 0 5-5 1 5.0
Evaluating 0 5-0 2 k.o 0 5-5 2 U.O
Undecided 1 1 0 2






Perceived Emphasis Components Received in The
Curriculum in Elementary and Secondary Schools
Components o f
A d m in is tra tiv e
F u n c tio n
Graduates in  
E d u catlo n a l 
A d m in is tra t ion
No. Rank
G raduates in  
O th er E d u ca tio n a l 
P o s itio n s
No. Rank
Graduates No 
Longer in  
Education
No. Rank
T o ta l
NO. Rank
D e c is io n  Making 0 6.5 1 6.5 0 5.0 1 T.O
P lan n in g 1 oahT\ 15 1.0 2 1.0 18 1.0
O rg an iz in g 1 5.0 3 3.0 0 5.0 h 3.0
Communicating 1 5.0 1 6.5 0 5.0 2 6.0
In flu e n c in g 0 6.5 2 5 1 2.0 3 ^  5
C o o rd in a tin g 1 3.0 it 2.0 0 5.0 5 2.0
E v a lu a tin g 1 3.0 2 5 0 5.0 3 ^  5
Undecided 1 4 1 £
S u b -T o ta l r" 52 h 12
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TABLE i+6
Perceived Emphasis Components Should Receive in The
Curriculum in Elementary and Secondary Schools
Graduates in  Graduates in  Graduates No
E d u catio n a l O ther E d u catio n a l Longer in
A d m in is tra tio n  P o s itio n s  Education T o ta l
No. Rank No. Rank No. Rank No. Rank
D e c is io n  Making **-5 3 3.5 0 5.0 3 5*0
P lann ing 0 ^.5 1 h 1.0 0 5*0 li+ 1.0
O rgan izing 0 ^•5 7 2.0 1 2.0 8 2.0
Communicating 0 *.5 0 7,0 0 5*0 0 7.0
In flu e n c in g 0 ^.5 1 3.5 0 5*0 1 b. 0
C o o rd in a tin g h 1.0 3 3.5 0 5.0 7 3*0
E v a lu a tin g 0 ^-5 1 5.5 > 1.0 h k.o






Perceived Emphasis Components Received in Theories


















Decision Making 0 3 2.0 0 1+.5 3 2.0
Planning 0 *••5 2 3.0 0 I+. 5 2 3.5
Organizing 0 b, 5 h 1.0 1 1.0 C 1.0
Coirniunicating 0 ^•5 I ✓ * 0 ij.5 I 6.0
Influencing 0 ^ • j 1 7". ks • S o 1,5 I c.O
Coordinating 1 1.0 1 c ^ 0 b.5 2 3.5
Evaluating 0 It. 5 1 5.5 0 1.5 1 6.0
Undec ided 2 > 1 a
Sub-Total 3 15 2 23
TABLE 16
Perceived Emphasis Components Should Receive in Theories


















Decision Making 2 1.0 2 5.0 1 1.5 r 2.0
Planning 0 1*5 C.J 1.0 1 1-5 1.0
Organizing 0 1.5 1 2.0 0 5-0 it 3.0
Communicating 0 2 5-0 0 5.0 2 5*5
Influencing 0 1.5 0 7.0 0 5.0 0 7,0
Coordinating 0 1*0 3 3.0 0 5-0 3 1.0
Evaluating 0 1.5 2 5.0 0 5.0 2 5-5
Undec ided 1 0 0 1




Summary of Respondent Perceptions Regarding Academic 
Preparation and Emphasis of Components
Total Component Emphasis
Courses of Frequency Overall Relationship
Instruction Of Response Mean .05 (.Y'jM .01 (.8?i+)
Required Courses
School Administration 1L5 It.O # .tjp **
Supervision of Instruction 128 3.7 * .88 * *
The School Principalship 
In Elementary and 
Secondary Schools
Southern Association Standards
130 V . <p, **
Administration of School 
Personnel
J*5 3-7 . 1
Educational Facility 
Planning
50 3.^ N .85
Problems of Educational 
Finance
1*5 14.3 * . 77
School Law 50 i*.3 * .82
Supervision of Student 
Teaching
Advanced Courses
105 3.5 * .78
Problems in Curriculum 
and Instruction
2L 3.0 .72
Problems in the Organization 
and Administration of 
Educat ion
25 3.0 * .85
The Curriculum in Elementary 
and Secondary Schools
1+0 3.5 -* .83
Theories and Practices 
in School Administration
22 3*5 * .79
Total Number of Respondents ■ 1^1
* - significant at the ,05 level
** ■ significant at the .01 level
CHAPTER VI
PERCEPTIONS REGARDING RELATED AND SUGGESTED COURSES 
Presented in this chapter are the findings and analysis of data 
pertaining to courses of instruction which are not a part of the 
present school administration curriculum. The data were reported 
according to frequency of response, composite scores, and means in the 
following two sections: (1) related courses of instruction not in
the present curriculum and (2) courses suggested by the respondents. 
The responses were classified according to respondents who became 
administrators prior to graduation, respondents who have become 
administrators since graduation, respondents in educational positions 
other than administration, and respondents no longer in education.
In section one six related courses of instruction were determined 
through a review of literature, and were listed in the instrument 
as follows: (1) Basic Principles of Computer Science, (2) Group
Dynamics, ( _ ' j )  Human Relations, ( i t )  Principles of Business Law,
(r>) Public Speaking, and (b) The Sociology of Education. A five- 
degree modified Likert-type scale ranging from "least relevant" to 
"most relevant" was used by the respondents to record perceived degrees 
of relevance each course has to current administrative functions.
In section two the respondents were requested to suggest as an open 
response additional courses of instruction, not in the present 
curriculum, which were perceived to be of relevance to the academic 
preparation of future school administrators,
RELATED COURSES OF INSTRUCTION 
Of the six related courses of instruction determined through
H O
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related reading, Human Relations received the highest overall 
composite score and mean from the I5I respondents in the study. The 
respondents In administration perceived this course of instruction 
to be most relevant to current administrative functions. There was 
no difference in the perceptions of the respondents who became 
administrators prior to graduation and the respondents who have become 
administrators since graduation,as both classifications had a mean 
perception of The respondents in educational positions other
than administration perceived Human Relations to be very relevant 
to current administrative functions with a mean perception of h.% 
and the respondents no longer in the profession had a mean perception 
of b.2 regarding a course in Human Relations.
The related course of instruction with the second highest 
overall perceptive mean was Public Speaking. The respondents in 
administration placed this course of instruction with an average 3,1' 
degrees of relevance as being very relevant to current functions, 
and the respondents in other educational positions indicated an 
average perceptive mean of 5*8) as did the respondents no longer in 
the profession. The respondents who became administrators prior 
to graduation perceived the course to be very relevant with a 
perceived mean of degrees.
The respondents employed as educational administrators perceived 
Group Dynamics and The Sociology of Education to be very relevant 
to current administrative functions, yet the respondents in other 
educational positions perceived these two courses to be of average 
relevance. The respondents no longer in education perceived Group
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Dynamics to be very relevant to administrative functions, but felt 
The Sociology of Education was of average relevance. Principles of 
Business Law was perceived to be very relevant to administrative 
functions by the respondents who have become administrators since 
graduation, and by the respondents no longer in the profession.
The respondents who became administrators prior to graduation and 
the respondents in educational positions other than administration 
perceived the course to be of average relevance. The overall 
perceived mean of relevance was Basic Principles of Computer
Science was perceived to be of little relevance to current adminis­
trative functions by the respondents in administration, and the 
respondents in other educational positions perceived the course 
to be of average relevance. Of the six related courses of instruc­
tion listed, Basic Principles of Computer Science received the 
lowest overall degree of relevance, with a mean of
ADDITIONAL COURSES SUGGESTED BY THE RESPONDENTS
In the open response item of the instrument requesting the grad­
uates to suggest additional courses of instruction, an Administrative 
Practicum was listed most frequently. Of nine graduates in adminis­
tration who responded to this request, an Administrative Practicum 
was suggested twice, and the respondents in other educational 
positions listed an Administrative Practicum frequently.
The respondents employed as educational administrators also 
felt the following course topics would be relevant to the academic 
preparation of future educational administrators; Contemporary Educa­
tional Problems, Advanced Educational Psychology, Introduction to Federal
TABLE 50
Perceptions of Respondents Who Became Administrators Prior to Graduation




























Basic Principles J 3~*5 2 25.0 2 25.0 L 12. 5 0 0 .0 6 100,0
of Computer Science
Group Dynamics 1 12.5 0 .0 1 12.5 3 37-5 7y 37 .5 0 . 0 8 100.0
Human Relations 0 . 0 0 . 0 1 12.5 2 25.0 S.y 62.5 0 . 0 8 100.0
Principles of 
Business Law
0 . 0 J 3T.5 2 25.0 2 25-0 1 12.5 0 .0 3 100.0
Public Speaking 1 12. 5 1 12.5 0 .0 2;J 37.5 *y 37.5 0 . 0 8 1 0 0 . 0
The Sociology 0 . 0 0 .0 2 25.0 c2. 5 1 12.5 0 .0 8 100.0
of Education
TABLE 51
Perceptions of Respondents Who Became Administrators Prior to Graduation



















Instruction Score Score Score Score Score
Basic Principles
of Computer Science
c L 3 IV 2.1
Group Dynamics 1 0 J 12 15 31 3*9
Human Relations 0 0 zJ = 25 s 36
Principles of 
Business Law
0 1 r p c p.J £5 3.1




0 0 r 20 8 31 3.9
TABLE 52
Perceptions of Respondents Who Have Become Administrators Since Graduation
Regarding Related Courses According to Frequency of Response
1 2 3 L 5
Least Little Average Very Most No
_ j. Relevant Relevance Relevance Relevant Relevant Response TotalCourses of   - —  ----------  --------- --------- --- -----
Instruction No. $ No.
rd No, No. No. j ■0 No. $ No.
Basic Principles
of Computer Science
2 13.3 e. 53-L L 2c. 1 - * -• 0 .0 0 .0 15 100.0
Group Dynamics 1 6.c 3 20.0 0 .0 11 T3.L 0 .0 0 .0 15 100.0
Human Relations 0 .0 0 .0 0 .0 ■J 53-3 Lc .T 0 .0 15 100.0
Principles of 
Business Law
0 .0 2 13.3 c U3.0 33-^ 2 13.3 0 .0 15 100.0
Public Speaking 1 L ,c 1 6.t j 20.1 - 53.i* 2 13.3 0 .0 15 100.0
The Sociology 
of Education
I /-t . c 1 r r-- • w' zJ 20.1 f io.o - 2c. T 0 .0 15 100.0
1S
T
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Perceptions of Respondents Who Have Become Administrators Since Graduation


























2 u 12 k -i 1̂ 3- 2.3
Group Dynamics 1 0 a 0 1- uc b.L
Human Relations 0 0 0 32 X r , 7 ^■5
Principles of 
Business Law
0 1 lc 20 10 ly 52 3-5
Public Speaking 1 2 9 32 10 l- <k 3*t
The Sociology 1 2 9 2L 20 1- 3.7
of Education
TABLE 51*
Perceptions of Respondents in Educational Positions Other than administration




























25 20.5 2c 23.^ 50 2~.0 2 “ 2z. 2 2 1.5 2 1.5 H i 100.0
Group Dynamics i.L 19 17.£ 50 2~.0 37 55-3 lc 1 L. . L. z> 2.^ 111 100.0
Human Relations 0 .0 z 2.7 -* c.5 51  ̂■ 9 15 r Z Z "O • ̂ 2 1.8 111 100.0
Principles of 
Business Law
5 7.2 u 12. t 52 28.5 Z ̂7J  ' 53 I” 15-5 zs 2.7 111 LOO.O
Public Speaking U  ̂ f- J • - 25 20.7 15 15.5 ! 3F_ 1 Pi­ 23.- zJ 2.7 111 1 0 0 . 0
The Sociology 12 10.8 25 £2.8 50 2'\D 2-. 23.- ll 12. c I z r 111 100.0of Education
table 3
Perceptions of Respondents in Educational Positions Other than Administration



























23 ;2 90 112 10 109 257 2.8
Group Dynamics 3 c 90 U S bo 108 3-2 3* *+
Human Relations 0 f 21 201 210 109 i.71 J4.3
Principles of 
Business Law
- 2 c 9c 118 c c 108 3c 5 3* b
Public Speaking 8 if-; be IcO 130 103 33 3 3.8
The Sociology 
of Education
12 30 90 101 ■'0 10 ■ 32c 3.0
table 56
Perceptions of Respondents No Longer in Education Regarding Related Courses
According to Frequency of Response
1 2 3 7 5
Least Little Average Very Most No
Relevant Relevance Relevance Relevant Relevant Response Total Courses of --------  ---------  ---------  --------  --------  -------
Instruction No. < No. ;o No. No. ■M No. 4 No. $ No. $
Basic Principles 
of Computer Science
I i 23.c - 29. t 7 17. c 1 * 'v' Z_> n.c 17 100.0
Group Dynamics 1 0 .0 It 23.r_ 9 53-0 0 .3 zJ n.6 17 100.0
Human Relations 1 > 9 3 .0 0 .0 - 71.2 - 35.3 17. c 17 100.0
Principles of 
Business Law
0 .0 0 .0 c 35-7 -7 71.1 1 5-9 z> 17.6 17 100.0
Public Speaking 0 .0 2 11.7 7 2J . c L 23o 3; l " . - : I 23.6 17 100.0
The Sociology 
of Education




Perceptions of Respondents No Longer in Education Regarding Related

















Instruction Score Score Score Score Score
Basic Principles
of Computer Science
1 - 15 12 U *-1 £.9
Group Dynamics 1 0 12 z, 0 U L9 3-5
Human Relations 1 0 0 £6 U - G-• j 1.2
Principles of 
Business Law
3 0 18 26 5 u :L 5-6
Public Speaking 0 i 12 I- 15 13 LT 5-6
The Sociology 
of Education
3 h 28 12 u  ̂7 3-?
table 58
Summary of Perceptions Regarding Related Courses Illustrated by











Respondents Jo Longer 









25 18.2 109 ^£.2 H 9.2 lit 9r • ■-
Group Dynamics 23 15.2 108 " 1 .: U 9.2 U 5 95-9
Human Relations 23 15.2 109 2 11 9.2 11c 9t. c
Principles of 
Business Law
23 15-2 108 1. ' u 9.2 115 98.9
Public Speaking 23 13.2 108 "1.= 13 r.'. 111 95-3
The Sociology
nf FHnrat'inn 23
18.2 107 ’0.8 u 9-2 111 98.3
TABLE rf)
Suirsnary of Perceptions Regarding Related Courses Illustrated by Accumulative













Respondents No Longer 









;1 2.2 287 2 .-_ 2.9 11l V 9 2 .-:
Group Dynamics 97 1.2 3-2 5-1 19 t • 115 506 3 o
Human Relations 103 !•  5 1^1 1.3 59 1.2 11-. -35 1.3
Principles of 
Business Law
T1-* 3*5 7 r- C 7 J--  ̂ S' 1 * r > * Ll5 295 3-1
Public Speaking 81 7 - C  7J  -J  s  S  •  - j " 2  i -✓  * - 111 51c 3-c
The Sociology 
of Education
8 2  ̂^  *  - 7 ? r -  7  -}^  - J  • J L- ; ,  £ U l 156 3.2
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Programs, and Introduction to Special Education. The respondents 
in educational positions other than administration perceived that 
a course in discipline would be very relevant, and that a basic 
course in business and accounting would be beneficial. Other 
course topics perceived to be of relevance by this classification 
were Administrative Goals, Management, Advanced Educational Psychology, 
Public Relations, Advanced School Law, Learning Theories, Introduction 
to Special Education, Federal Programs, Educational Research, A d m i n ­
istration and Supervision in Higher Education, and Basic principles 
of Proposal Writing, The respondents no longer in education listed 
as additional relevant course topics Economics, Accounting, and 
Government at the Federal, State, and Local Educational Levels.
CHAPTER VII 
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 
Contained In this final chapter are the s u m m a r y , conclusions, and 
recommendations based upon the findings and analysis of data reported 
by the l'l respondents who received a Master of Education degree 
in school administration from the Graduate Division of Education 
during the period from the loyi Spring Commencement through the 19YG 
Spring Commencement.
SUMMARY
The purposes of this study were (I) to determine selected demo­
graphic characteristics of these graduates in order to draw conclusions 
concerning identifying profiles; (2) to ascertain the extent to 
which these selected graduates perceived the courses of instruction 
in their academic preparation relevant to subsequent educational 
administrative functions; and (5} to determine additional courses 
of instruction, not in the present curriculum, that these selected 
graduates perceived were professionally relevant to current education­
al administrative functions. An extensive review of related litera­
ture preceded both the formulation of the prospectus and the 
instrument used in the collection of data for this study. A question­
naire format (Appendix b) was selected for use as the instrument, 
as objectivity was a major concern in regard to the responses of 
the graduates. Of the questionnaires mailed to the graduates who
had majored In school administration since the inception of the 
Graduate Division of Education, I1,} or (I percent were returned.
One hundred and fifty-one, or 70 percent were used as a source of
1.50
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data for this study. The following conclusions were drawn in 
reference to specific questions responded to by these selected 
graduates.
CONCLUSIONS
One hundred and thirty-seven or 89 .5 percent of the respondents 
were residents of the State of Louisiana, Of the 2^h Master of 
Education degrees conferred by the Graduate Division of Education,
IBS or Y H .5 percent were earned by males, and i,() or 21. Y percent 
were received by females. The ly'/Y- Spring Semester was indicative 
of a significant increase in graduates over prior semesters for 
both sexes during this five year period.
Demographic Characteristics of the Respondents
Twenty-three or 1 ..0 percent of the respondents were educa­
tional administrators. Twelve percent ( 1 8 )  of the respondents 
in this classification were male, and % 0  percent (‘>) were female.
Eight of the administrators had obtained their positions prior to 
graduation, and l‘> had become administrators since receiving 
their master's degrees. One hundred and eleven or ,9.Y) percent of 
the respondents were in educational positions other than administra­
tion, and 11.0 percent (IT) were no longer in the education profession.
None of the respondents in the three classifications held 
doctorates, but li.s percent (s) of the respondents in other educa­
tional positions had earned the Certificate of Education Specialist.
The Master of Education was the highest degree held by the respondents 
in educational administration. Fifty-one or percent of the
total number of respondents held a Bachelor of Arts degree, .1.',
l}2
percent (Y8) had earned a Bachetor of Science, and IJ4.S percent (22) 
had received other baccalaureate degrees.
The position most often acquired by the respondents in admin­
istration was Assistant/V ce Principal of Discipline, and the 
administrators were predominantly employed in public high schools or 
public junior high schools. The respondents in other educational 
positions were largely employed as public secondary school classroom 
teachers. A  majority of the respondents no longer in education 
were employed in either business or industry, and the most frequently 
reported reason for having Left the profession was an interest in 
other careers.
The average age of the male respondents in educational admin­
istration was 1 1 ant  ̂ the mean age of the femaLe administrators 
was 38.b ■ The average number of years of educational experience for 
the respondents of both sexes in this classification was 11. S, 
and the administrators had a combined mean of 3 *' years of adminis­
trative experience, F.ighty-nine or .■'*). 2 percent of the respondents 
in educational positions other than administration were male, 
and I9 .H percent (22) were female. The average age of the respondents 
in this classification was 53, an^ the respondents had a mean of nine 
years of educational experience. The respondents no longer In 
the profession were of an average 31*^ years of age, and had 
acquired [,.h years of educational experience prior to pursuing other 
careers. The average salary reported by the administrators for 
the past year was :f 15,^00.0 0 , and the respondents in other educational 
positions had received an average salary of $11,000.00 for the
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past year. The concluding profile suggested by the responses of 
the graduates who were administrators indicated that the average 
respondent in administration was male, 37-1 years of age and a 
resident of Louisiana, had received a Bachelor of Science and a 
Master of Education degree, had acquired II, S years of educational 
experience and 3- years of administrative experience, and had 
earned a salary of !‘l 10.00 for the past year while employed
in either a public senior high or junior high school.
The difference revealed by a total of the responses of the 
respondents in educational administration and the respondents in 
educational positions other than administration appeared to be pri­
marily In average age and years of educational experience. The 
respondents in administration appeared to be older and more experienced. 
Perceptions of the Respondents Regarding Academic Preparation
The courses of instruction in the three categories which compose 
the school administration curriculum in the Graduate Division of 
Education at this institution had an overall perceived mean range 
extending from *>.U degrees of relevance to a mean of it, 3 degrees of 
perceived relevance. An analysis of the data therefore suggests 
that all twelve of the courses of instruction in this curriculum 
are perceived to be very relevant to current administrative functions 
of educational administrators in the professional field.
One hundred percent of the respondents in administrative 
positions perceived that the course of instruction School Administra­
tion was most relevant to current administrative functions. The 
required courses, Supervision of Instruction and The School Principal-
ship in Elementary and Secondary Schools, were perceived to be very 
re levant.
15*4
Of the category of courses which are electives and are also 
standards of Ttte Southern Association of Colleges and Schools, the 
administrators perceived that Problems of Educational Finance and 
School Law were very relevant aspects of the curriculum, problems 
in Curriculum and Instruction and Theories and Practices in School 
Administration were the courses of instruction which are electable 
by advanced graduate students which received the highest perceived 
means of relevance. There appeared to be a significant difference 
between the responses of graduates who became administrators prior 
to graduation and the responses of graduates who have become adminis­
trators since graduation.
One hundred and forty-three or d. percent of the respondents 
in all three classifications perceived that School Administration 
was very relevant to current administrative functions with a 
mean of f.O. Problems of Educational Finance was perceived to be 
a very relevant standard elective with an overall mean of h. i by 
rd't.‘, percent of the respondents, and School Law had an overall 
perceived mean of by LU percent of the respondents in the three
classifications combined. Of the courses which are electable by 
advanced graduate students, Problems in Curriculum and Instruction 
and Problems in the Organization and Administration of Education 
were perceived to be very relevant courses of instruction with 
an overall perceived mean of y.u.
In the final analysis of data a coefficient of rank difference 
correlation was determined regarding the components of adminis­
trative function which were perceived to have received the most
13
emphasis in each course of Instruction,as compared with the component 
which perceivably should receive the most emphasis. The levels of 
significance were accepted at the .01 and .0b levels. The degrees 
of significance ranged from .*1 to ,9* suggesting that there was 
a significant degree of relationship between the components of 
administrative function which had been emphasized in each course of 
instruction,and the functional components which perceivably should 
be emphasized. This analysis also suggests that the respondents 
perceived all of the courses of instruction which compose the school 
administration curriculum to be relevant to current administrative 
functions.
Related Courses of Instruction Not Presently in the Curriculum
Of the six related courses of instruction determined through a 
review of the literature, Human Relations received the highest 
perceived overall composite score and mean. Public Speaking was 
also perceived to be a course of instruction which would be a 
very relevant addition to the academic preparation of future students 
in administration. In the open response item of the instrument , 
the respondents in administration and in other educational posi­
tions frequently suggested that an Administrative Practicum would 
be beneficial as a required course of instruction in the academic 
preparation of future educational administrators.
RECOMMENDATIONS
The following recommendations are made based upon the findings 
and conclusions in this study:
1. Maintain the twelve courses of instruction which
presently compose the school administration curriculum 
at this institution of higher learning.
Introduce to the curriculum an elective course of 
instruction involving the study of human relations.
The sociology of education and school discipline appea 
to be topics which could possibly be included in this 
course.
Introduce to the curriculum a one-semester required 
administrative practicum for students in school admini 
tration which would involve the student studying under 
the supervision of both the education faculty and an 
administrator in the professional field.
Introduce to the curriculum Public Speaking as an
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APPENDlX A
o r i g i n a l  l e t t e r  t o  t h e  g r a d u a t e s
L o u i s i a n a  S t a t e  U n i v e r s i t y
a n d  a g r i c u l t u r a l  a n d  m e c h a n i c a l  c o l l e g e
B A T O N  R O U G E  . L O U I S I A N A  • 70903  
D E P A R T M E N T  O E  E D U C A T I O N  NOVeTtlbOT 12, 1976
Dear Graduate;
Mr. Jerry Brooksher Gee is doing a follow-up study of the College of 
Education master's degree administration graduates since the inception of 
our Graduate Division of Education. Mr. Gee, an assistant professor at 
Nicholls State University, is working toward his doctorate in school admin­
istration and is well qualified for the task.
The influences and forces upon graduate programs throughout the nation 
and specifically in Louisiana are very apparent at this time. Eor those 
of you who have graduate degrees and for all of us here at the University, 
the importance of such a study becomes rather critical. The attempt is 
to determine objectively the complete program with the purpose of enhancing 
your own degrees as well as striving for immediate improvement.
Hopefully, the data gleaned from this research will aid future deci­
sions. Please take time from your busy schedules to complete the enclosed 
forms so that the data can be processed prior to the spring semester 1977.
We certainly appreciate your cooperation.
Sincerely yours,
- yy'f- v —  - ^  ' J**




a p p e n d i x  b
THE INSTRUMENT
U1|
A FOLLOW-UP STUDY OF MASTER DECREE GRADUATES 
OF THE GRADUATE DIVISION OF EDUCATION 
WHO MAJORED IN SCHOOL ADMINISTRATION 
1AJUISLANA STATE UNIVERSITY 
l'JYI- I-tYt.
], BIOGRAPHICAL DATA - please place an (x) In the appropriate space.
Item
I. In what year and semester did you graduate with a Master of Education 
degree in school administration?
a { 1 1 j 11 - { ) Spring ; 1 stunner ( ) Fall
h. { ) r; - ( i Spring { I Summer ( ) Fall
c. ( ) \j i; - ( ) Spi I ng ■, ! Sumner { ) Fall
d. ( ) 1 _)?■■ - ■; ) Spring I 1 Sunnier 1 1 Fall
f ) 1-j'j' ■ - ( )  Spring i 1 Sunmer { > Falle______ ___
f  ̂ l‘/f‘- - ! ) Spr 1 n k
Which oi the following, statements hest describes tour experience In education?
a. ( I was an ediu at Jona1 a dm 1nist rator beftue graduation.
ti, { ) I have become an educational administrator -.line graduation.
c, 1 ) 1 am In an educational position other than administration.
d. ( ) l  an- no longer in the rdni.it Ion plot ess ion.
What is your sexV
a, ( ) Male b. ( ) Female
What is your age?
a. ( ) !>)-,"> years d , ( ) i'- * years
h , ( ) M>- 'j'-i years e, ( ) i.'-i > years
e . ( ) !»i- Llt years
What degrees do you presently hold?
cl . ( ) Bachelor of Art s 1. ( ) Specialist of Education
b. ( ) Bachelor of Scle nr e g ■ ( ) Doctor oi Education
c . ( ) Mast er of Arts h. ( ) Doctor oi Philosophy
ii. ( ) Master of Education 1, ( ) ot he t
V . ' ) Master of Science
Wllclt is your present educational pus 1 t1 on >
<i * ( ) Super 1ntendent h. i ) P r 1nci pal
b* ( ) Assistant Superintendent i . I ) Assist ant/VIre P rlnclpal of Disc
c , ( ) Di rec tor )• ( ) Assislant/Vice Principal of Inst
d.
i i
Coord i nat or k. (
<
) Classroom Teache r
e . Superv i Bor of Currie u lutn 1. ) ot her
f . ( ) Supe rv1sor of Inst m e t  ion
8- ( ) Supe rvisor of Personnel
What was the range of your salary for t he past year:'
a. ( ) $lo ,0 0 0 .-in - $10 ,'JOO.O1' g. 1 ) fll .,O-)0. K) - $lf HJ.UU
b. ( ) $11,000.00 - $ 11 ,'tou.' >'* h. 1 } $1Y - $17 ,10 j . K;
c . ( ) $10,000.0 1 - $ 1; ’, to. j . >• j 1. f ) $lu, J : - :fl. ,* H .  '■1
d. ( ) $1* ,00- ). 11) - $ 1 1 , :X)0 n) .1 • ( 1 fl'V I ' '. - M  - ' >1 1' 1 . 1 V ,
e . ( ) $lt ,000.00 - $1I|,KXJ.OO k. I ) .Tt/1 1 ,■ K 1 ). - $.*> , Al.
f. ( ) $ 1 ’, ,IKK), 00 - $l‘,,l*JO,UO 1. ( ) ot her
t p 1 i tie
In what type of educational Institution are you presently employed'
a, ( ) College or University e. ( ) Non-public Junior High
b. ( ) Public Secondary School f. ( ) Puhltc Elementary School
t, ( ) Non-public Secondary g. ( 1 Non-public Elemental,
d. ( ) Public Junior High School h. ( 1 Public Kindergarten
j. ( ) Non-pub 11c pre-school ( s p e c ! t v )   _____________________
J. ( ) Special School (specify)
k. ( ) Military School ( s p e c i f y ) _________ ________________
J. In what grade area are you presently employed/
a. ( ) Go liege or University e. ( ) gt tides
b. ( ) 1 ) — 1. 'grades t. I ) K - 1 g r a d e ,s
c. ( } i-'i grades g. { ) ______________________________other
d. ( ) l‘- f grades
IV
Jo. What is the number of years, including the present year, that you have 
been employed in education?
a, ( ) None
b, ( } I- *< years
c . ( ) b-8 years
d. ( ) y - 1 y e a r s
e, ( ) lh-lri years
f, ( ) l'l-i"1' years
g, ( ) I'li-L’M years
1), J ) . " t - s O  y e a r s
U. How many years have vun been employed as an educational administrator, 
including the present visir ’
a. ( ) None
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1. . If von are no lotiget in llie education |> m  I e s s i on ; please si it c t lie ii
I I .  M A S TE R 'S  PROGRAM C H A K A tT E R lS T ' IC S :  ASKED IN  K ME ERENT E TO YOUR P tR L 'M 'T  IONS
Place an X to I lie t I ght of e.u It of file inflowing courses of ln-,1 u n  I I ™  that 
you have taken a-- a gi.tdu.ile .Indent at lajnistanu State Un I vers fly. Indicate 
the degree of relevancy that you feeL each has to current administrative 
functions by plating an IX1 In the appropriate space. (Liu! I. ate the degree 
of relevancy for only the course-. Chat von have taken, 1




A din 1111 a t rat 1 on
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c . The School
Prtncipalshlp In 




<1. Adml nl at rat ion of 
Schoo1 Personne1
e . Educational










Frobleins in the 
Organization and 
Admtnlst rat Ion of 
Education
The Currleulum In 
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S e c o n d a r y  St hoola
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Admin 1st rat Ion
U 6
lit. Indicate the component of adminl st rat 1 ve functions that you feel 
received the moat emptias 1 s In each of the following couraea of 
1 list rue t Ion that you experienced tia a graduate student by placing 
an (X) In the appropriate space, (Select only one component lor 




.1. S_lllcio_l AdnJ ' ■ i - t 1 .1 I I cl i
I' . S û ie t c i s I on nl
lust ric 1 Ion
- , Tilt1 .Vliuol I't 1 lit 1 p i i -
ship In f. Ic in cut .try 
aiid Second ary S_i lino I <
d . Adm hi hj t rat U)n oĵ
Si^mol Pt r uiinild
0. Kduc at lcnia 1 Facility 
l’lann 1 ti>;
t , P roh leins cd̂
Kdiic at In nai I^innn< e
K . Srhoo 1 Law
h . SupervlsIon ot
S t orient Teac ti 1 up,
1, Problems Jjl Curt i c n 1 urn 
and I list n n  t 1 oil
j . prob I cms i n t_hc
O rphan I it at ion o/uI 
A til' i_l_t list n  11 1 o 11 ot 
Kdutnitjj in
k . The C urr1c nlum i n 
K lenient ary atid_
S et utidary Sc hou 1 s
1 . Tliror 1cs .iinj P ract Ices
In School Adminlsttation
. 1 I i . 1 ) i 1 (  )
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(  ) 1 \ K (  ? (  ' ( i i 1 (  >
: ) i  1 i  ' 1 1 ( )
■ ) l 1 ■i ( 1 i ' I. ' ■ ■■ 1 ;  1
{ ' ■; ) i  1 (  i ;  "i ( ' > 1 (  )
(  ' (  >
: i i  ' ■ 1 i ! i 1 (  1
Indicate the component of administrative functlona that you feci she old 
rece 1 ve the most einphas 1 s In each ot the following courses of instruction 
that you experienced as a graduate student by plartnp an (xl in the appro­
priate space. (Select only one component tor eath course that you have taken,)
3 - School Admlnlgt rat Ion
b , Supervl aion o_f 
In 3 1rue tIon
C. The Schoo1 PrInc ipal - 
ship Ui EIotnentary 
and Sec onJ i ry Sehoo 1 m
(1. Admlnl s t r at loti of 
School Personne1
c . EducalIonal Fac111ty 
P lanning
Ind ic at t
Courses
Taken
! q j a. r o
r v  
f Cj / P> *-*f
X \J
j /  ^ / *’
( ) ( ) ( ) ( ) ( ) ( > ( ) ( )
( ) { ) ( 1 ( i ( 1 ( 1 i 1 ( 1
( 1 I ) 1 1 { > ( 1 I '■ ! 1 ( 1
f ) ( ) 1 ) ( ) ( 1 ( 1 { ) ( )
( ) ( ) { 1 ( ) ( > ! ) ( ) ( '
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•r  :'^{ii=- s i s  j f ! |  i* ;||?
.13 J“,c ~ -
.1*  VS \$,Ve w  Ve
.*3
a*





:nf i j e n c m g
Coordinating





FOLLOW-UP LETTER TO THE GRADUATES
H y
January 1 i , lhYY
Dear Graduate ,
A questionnaire was ma i Led to you on November lU, 1> ■ , 
from Louisiana State University. In the event that you may not 
have received the original letter, another questionnaire and 
pre-stamped enveLope are enclosed.
As a graduate your response will be most meaningful to 
this study. Please compleLe and return this questionnaire in the 
enclosed pre-stamped envelope.
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